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My personal and professional context

a® OdNNByld LINRPFSaarzylf NR{S Aa I &
London, UK where | am responsible for facilitating teaching and learning of undergraduate
and postgraduate students training to be primary school teachers. | am strongly influenced
by deeply held values such as respect, inclusion, social justice and emancipation.

| believe my experiences of education as a pupil, and later as a teacher, have
contributed to the formation of these values as well as my philosophy of education and
professional identity. My formal schooling took place in a socially diverse area of North
London in the 1960s and 1970s. In general, my experience of schooling was commensurable
with my identified ontological values such as inclusion, equality, justice and diversity. The
ethos of my secondary school strengthened my belief that | could make a positive
contribution to society. During the year between school and University, my concern for
social justice underpinned my decision to become a community worker on a deprived local
housing estate. Experiences during this year enabled me to gain a deeper understanding of
the social and cultural diversity of people that lived in my local area and | saw how actions,
grounded in my values, could make a positive difference to a community.

Unsure about which career to follow, from 1977 - 1980 | decided to pursue my
interest in the natural and made environment and studied for a B.Sc. degree in
Environmental Sciences. With my deeply held values of respect, justice, diversity and

{SyA
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with, and influence on, the environment, urban and rural planning and deprivation, as well
as conservation issues. This experience of designing an urban trail for my dissertation made
me realise how much | wanted to work with children so | decided to pursue a career in
primary teaching.

| selected a postgraduate initial teacher education programme that provided me with
the opportunity to undertake my school experiences in East London and also worked in a
home for women and children who had experienced domestic violence, in order to
understand the social context from which some of our pupils came. My concern for social
justice and values of respect, inclusion and equality influenced this decision. Being in a
situation where women and children had been treated with extreme disrespect, abuse and
injustice strengthened my desire to provide a learning environment where children felt
loved and respected, as well as safe and secure. In school, | observed dedicated teachers
working with compassion and enthusiasm with children from a range of social, cultural and

SO2y2YAO O6YlFIAyte& RSLINAGSRO ol O]l ANRdzyRa ®

self esteem and love of learning, grounded in shared values of love, respect, justice, equality
and inclusion. | wanted to be an innovative, creative and enthusiastic teacher, able to
motivate children to learn, working with people who shared similar values, dedicated to

YFE{AYy3 + LRAAGAGBS RAFFSNBYOS (2 AYLNROS

develop.

| decided to stay in East London for my first teaching appointment, which was
rewarding but challenging. My enthusiasm was maintained by my colleagues, the children
and by my deeply held values of love, justice, respect, tolerance and kindness. | believed |
was making a positive difference to the children and, as important, they were making a
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difference to me. By interacting with the children | learned ways to help children develop
love and respect for others and work with them to resolve disagreements and achieve
justice.

After a few years of teaching across a range of ages, | took on a new role as a Primary
Science Advisory Teacher working with teachers in London to develop innovative and
creative science curricula. This development of my professional self allowed me the freedom
to work in a way that was commensurate with my values of diversity, equality and inclusion
and commitment to experiential learning. This led to a number of opportunities for writing
and | later began my current occupation as a senior lecturer in initial teacher education,
which | have been doing for a number of years now.

In my current professional role, | am given the freedom to live many of my deeply
held values in my practice, supported by a team that share many of my values such as love
and respect for the students with whom we work. However, | became aware that there were
aspects of my practice that | wanted to improve. Therefore | commenced a Masters degree
and the research that | will outline to readers of this paper.

My action enquiry

For reasons that | give below, | decided to carry out an action enquiry into my
practice to improve the learning experiences of those in whose learning | may have an
educational influence and to enable them to become more critical and informed designers,
citizens and teachers. The research was carried out in two phases. Phase 1 was from
September 2006 to January 2007 with 16 participants, and Phase 2 from September 2007 to
March 2008, with 18 participants. The participants comprised two cohorts of undergraduate
students, in their second year of an initial teacher education degree programme. The
module on which | chose to focus my research was Food Technology.

| have been undertaking research into my own practice in order to improve it, as a
LIN OGAGA2Y SN WNBTFESOGAYy3a 2y | OGA2yQ 0{OKI Yyx
GKFG NBFESOUA2Y 2y  LINY OG A OSt hasdthe poGegtidzio W Yy 2 &
SYt A3IKGSY IyYyR SYLRgSNI GSIOKSNAQ FyR GKFG A
AYFIAYS AYLNROSR GSFOKAYy3a yR €SENYyAy3 aaiiadz
living educational theory (Whitehead, 1989) based on a clear understanding of my practice,
having completed the first and second phase of my systematic action enquiry. This enquiry,
which | explain in more depth below, has enabled me to develop a more critical and
emancipatory pedagogy.

The research methodology | selected is that of self study action research, as
described by McNiff and Whitehead (2006), as this form of research is commensurate with
my ontological and epistemological values, which includes the need for self reflection and
holding oneself accountable f2 NJ 2y SQa LN} OGAOS® ¢KS LINRPOSaa

action-reflection cycle.
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My concern

Like Horton and Freire (1980), | believe it is impossible to remain neutral in education
and that education can help us to understand the world we live in, and prepare us to
transform it. In order to transform the world, Freire (1970) believed that it is necessary to
connect with the larger realities in which people live. Food technology is an ideal context as
WF22R LINBRdAzOGA2Y | Yy Rs issuksSf sotiaf judtic® aind siistaihabilityK | 4 = 0
sharply into focus, giving us opportunities to become informed and take action for positive
OKIFy3aSQ owSIFIRAY3 LYOGSNYylraaAz2ylrt {2t ARFNRGE [/ S
a food technology course, | was concerned that | did not provide enough opportunities to
RSPSt2L) aGdzRSyiaQ 6 NBySaa |yR dzyRSNERUGF YRAYy
social justice and the environment. | wanted to encourage the students to develop a greater
capacity for critical consciousness (Freire, 1974) around these issues. | believed this would

KStLI YS (2 RS@St2LI F Y2NB ONRGAOIE F2N¥Y 27
and knowledge aimed at providing a critical un\plerstanding of how social reality woNJ a Q
6! NBYy2gAG1l YR DANRAzZEZ mM@pycI LIPumMTOD® L Wil

GKSANI £ SFNYAYIQ 0A0ARY LI oc0O® L gla 02y OSNYy
students to contribute in sessions and to engage critically with their learning. Therefore |
wanted to develop a more critical and emancipatory form of practice.

My overarching research question at the beginning of my enquiry was, W1 2 ¢ Ol y L
improve my practice to enable students to develop their knowledge, understanding and
I g1 NBySaa 2F az2YS AaadzSa NBfFGAy3a (G2 3t20l €
In the first phase of my enquiry some of the evidence (see below) showed that
students were still unsure about some issues around sustainability. This potentially
compromised my values concerning respect for the environment. Also, | felt that | could
include more learning opportunities for students to participate in sessions and reflect at a
deeper level on their learning, which represented a manifestation of my emancipatory
values. Therefore, in the second phase of my enquiry, | focused on developing a more
emancipatory pedagogy to support learning about sustainability.

Why was | concerned?

At this point | itemize the main reasons for my concerns as
Education for sustainable development and global citizenship with links to my values

Pedagogical concerns

Education for Sustainable Development and Global Citizenship

My growing concern has been stimulated by the raised profile of Education for
Sustainable Development (ESD) and Global Citizenship (GC), both nationally and at my
institution. My awareness of environmental issues and injustice in world trade has
increased, and | now view myself as a citizen in a global community with the associated
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responsibilities | have for other people and the environment. | have become increasingly
aware of some of the environmental difficulties that are developing due to a lack of respect
T2NJ 0KS ¢2NI RQa NBaz2dzNDSad ¢KAA A& adzlJi2 NI
Environment Programme (2007). The report was summarized by Smith (2007) and
highlighted many environment concerns. | believe that we, as a community at local, national
and global levels, are at an important transition point, and that decisions we make now
about how we live our lives will affect not only our own future but also those of other
people and the natural environment. Freire (1974) suggests that in order to transform
reality, people cannot simply adjust to it but need to integrate with their context by adapting
to reality and make critical choices to transform it. In Design and Technology, learners can
be encouraged to integrate with their context as designers and citizens and think about how
they may transform it by learning how choices they make can have an impact on other
people and the environment. | agree with Benson and Lunt (2007) who suggest that, by
focusing on issues of sustainability in design and technology in primary schools, teachers
WOl 'y KSfLI] OKAft RNBY G2 RS@St2L) GKS (y2¢f SR3AS
OKIFy3S yR 060dAftR | &adzZadlr Ayl otS FdzidzZNBEQod
In order to influence change, learners need to be given the opportunity to think
critically about global issues. This links with the aims of Education for Global Citizenship
(Oxfam, 2006) which, although not a statutory part of the English curriculum, | believe is of
1Se8 AYLRNIFYOS® ¢KAAa Aa y20 I nfosgitalheRdSoF ©@ . S NJ
the near future will be the cultivation of a vivid sense of citii Sy a KAL) 2F (G(KS g2\
PHTOD® | 26SY 51 @ASa YR WAGOKAS &SuHnnmI LIPMHC
emancipatory and empowering i.e. helping children to take control of their lives and things
GKFG YFGGSNI 62 GdKSY®Q L | INBS 6AGK GKSANI QA
YR (SOKy2f238> gKAOK FAYa (2 KStLI OKAf RNBY
Advocates of a critical pedagogy such as Habermas (1972), Giroux (1987, 1988) and Apple
(1996) would support this philosophy of education in order to emancipate and empower
people in a social democracy. Giroux discusses his views on critical pedagogy, and how Freire
has influenced his thinking, on http://www.youtube.com/watch?v=UvCs6XkT3-
o&feature=related. Freire (1974) believed that teachers should work in reflexive and
transformative ways in order to challenge the dominant cultural values in society, and that

SRdzOI A2y OFy LINRP@21S GKS tSINYyYSNna O2yaloai
inclusionof - LJF NI A OA LI G2NB | LILINRI OK (2 OAGAT Syaka |_
020K OKAfRNBY YR RSY2ONIGAO a20AS0ASaQ oOwmc
provides many opportunities to enable students to make a positive contribution by helping

to shape future society as constituted of informed participating global citizens.

Links to values

Actions we take as citizens and educators are strongly influenced by our values. The
oy It AakK bldA2ylf [ dzZNNR Odzf dzY hdédhduiingluedithat G WSR
contribute to personal development and equality of opportunity for all, a healthy and just
RSY2ON) Oeéx | LINPRdAzOUGAGS SO2y2Yeé |yR adzail Ay
identified relate to self, relationships, diversity in our society and the environment. Oxfam
(2006) identifies similar values as principal components of a curriculum for global citizenship,
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including: commitment to social justice, concern for the environment and commitment to
sustainable development. These values are ones | share, as | feel passionate about my
responsibility towards the natural environment and to people in the global community and
why | felt committed to undertaking this research project. | became increasingly concerned
that these values were not being realised sufficiently in my practice.

Pedagogical concerns

In order to facilitate learning, | have always ensured that my teaching incorporates a
range of experiences where students are actively involved in learning, based on Kolb and
C NE Qdal of ¥experiential learning (1975), later developed by Jarvis (1995). | agree with
Freire that education is never a simple matter of the transmission of knowledge and
WolylAy3aQ FLOGa ompTrny LIPpo0d® ¢KAA Awhol Y2R
YIS WRSLRaAGaAaQ 2F 1y2¢6fSR3IS T2N) adGdzRSy i a
adzY Yl NAaAy3 CNBANB QA ol ylAy3 Y2RSt 2 7F f
http://www.youtube.com/watch?v=K5zbnE _0XQ. | believe that it is important that learners
engage with their learning and think critically about their experiences in order to develop.
As well as encouraging critical engagement, | also believe it is important to give students a
voice and encourage them to contribute in sessions. | was concerned that | was not
practising a sufficiently emancipatory form of pedagogy, where students can express their
ARSIAa FTNBSfez YR 6KSNB SIOK AYRAGARdZ f Qa 2
providing students with enough opportunities to contribute in sessions and to express their
views openly.

What actions did | take? What did | do?
Carrying out the enquiry

To select the most appropriate research methodology for my enquiry, | considered
Ye 2yi2t23A0rt aidlyOSz o6S0OFdzaS L |3INBS gAd
O2yaARSNIYGA2Y 2F 2ySQa 2ydG2t2383x 2F 2ySQa 0 S
feature of any discussion of the value of self-& (1l dZR& NB &SI NOKQ 06 LJPomMdpL ®
the group with whom | was researching. | believe that my learning and that of the students
with whom | work are interrelated. Like Freire (1970), | believe that teachers and students
KFEgS YdzOK (2 fSIFENY FTNRBY SIOK 204KSNX® L LI Fyy
centre of my enquiry rather than adopting a spectator approach. My epistemological
perspective also influenced my choice. | believe that new knowledge can be created and
f AOAY3 SRdAzOFGA2Y I f (GKS2NASA 02KAGSKSIRXI wmpy
practice. | decided that self study action research (McNiff and Whitehead, 2006) was the
most appropriate form of enquiry, as it is commensurate with my ontological and
epistemological values.

Ethical issues were considered throughout the research. This involved: negotiating
and securing access, protecting participants and assuring good faith (McNiff and Whitehead,
2006). Permission to do the research was obtained using established ethics procedures at
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my institution, and written and informed consent from all those who volunteered to take
part. | respected issues of access, confidentiality and the right to withdraw from the
research. To ensure confidentiality in my analysis of data and evidence, each participant has
been allocated a letter followed by a number. The number represents the cohort and phase
of the enquiry (for example, participant A1 was in cohort 1 in the first phase, whereas
participant A2 was in the cohort 2 in the second phase).

Developing my learning

To develop my learning | engaged critically with literature about educational theory,
global citizenship and sustainability (and links with D&T). | met regularly with my critical
friends to discuss plans to improve my practice and discussed my research with a validation
group, consisting of other researching practitioners at my institution and my supervisor. |
also learnt through what Hannah Arendt described as two-in-one-dialogue. She believed

GKFG GKS O2yaoOArzdzaySaa 2F aStFz oONRdAAKG | 62d
GAUK YeasStTQ ompryIZ LIOmMypOoOd® ¢KA& F2NXY 2F Ay
ability to think at a deeper, more critical level, and therefore make more considered

judgements before taking any action. For example, | read about some global issues in the

context of food technology and researched interactive activities that | could use to stimulate

discussion and critical thinking. | then integrated the activities into my plans. Much of this is

recorded in my reflective diary (discussed later).

As a result of the learning conversations, critical engagement with literature and
much thinking and reflection, | took actions to improve my practice. | decided to add some
AYGSNI OGAGS tSFNYyAy3a SELISNASyOSa (2 RS@St 2
awareness of a range of environmental and social issues linked to food technology. |
reviewed the existing course and incorporated more opportunities for students to discuss
and think critically about issues raised. | planned less teacher led learning and allowed more
time for students to develop their thinking and express their opinions in sessions. In addition
| asked students to complete a portfolio in which to record their learning experiences in each
session and critical reflections on their learning each week. | found that this gave them time
to do more independent research and spend more time reflecting on what they are learning.
| believe that grounding such actions in my values ensured that sound judgements were
made. Fullan (2001) suggests that moral purpose is an important factor in changes made in
2NHIFyAT I GA2y&a YR a20A8SGed 1S RSTFAySa Y2NIf
aposit A @S RAFFSNBYyOS G2 (GKS tA@gSa 2F SyLi28SS.
Changes | made were grounded in my values so that | ensured | was making judgements with
I AadNRy3 Y2NIf LldzN1L}2aSe L SR OKIFy3aSsat Ay | i
matters, spreads and lasts in ways that create positive connections and development among
LIS2LX S YR R2 y2 KIFENY (2 2 (0.KrbKNI006,20N2). Thy G KS
changes | made to my practice are summarised in Table 1.
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Table 1. Changes made to my practice during phase 1 and phase 2 of the research enquiry

Phase 2 (2007) Related
values

Focus

Environ-
mental
issues

As it was (2005)

The possibility of
considering organic
ingredients when
designing food
products was only
briefly considered.
No opportunities to
learn about
sustainability were
included. Foods
were not
composted and
paper plates were
used which were
not recycled.

As it developed:
Phase 1 (2006)
Provision of organic
ingredients in all design
and making activities.
Inclusion of initiatives
for Sustainable Schools
and identifying links with
food technology. School
visit to facilitate related
discussions with
children. Recycling of all
waste food and paper/
card/ tin cans.

Continued but
with more
discussion about
sustainability.
Composting and
recycling made
more explicit.
Activity to
evaluate the eco-
footprint of a
OKAf RQa
confectionary
product.
Role-play
focusing on
informed
decisions as
purchasers of
food products.

Respect for
the
environment.
Freedom of
expression
Democracy
Emancipation.

Social justice

Inclusion of some
fair-trade biscuits
when evaluating
products and a brief
discussion about
what fair trade
means and the
implications of fair
trade issues on
producers and
consumers (i.e.
purchasers of food
products).

Range of experiences to
AYONBI &8
knowledge of fair trade
and understanding of
the issues. Inclusion of
fair trade products in all
design and make
activities, evaluating fair
trade products, using
websites and packages
to find information,
watching a DVD,
participation in an
experiential Fair Trade
game and discussion
about value as a learning
experience. School visit
to facilitate discussions
about fair trade with
children. Displays
included resources that
can be used to teach
children about fair trade
and other support
materials.

LJF

Continued.
Introduced the
Global Compass
Rose as a way of
exploring issues.
Role-play activity
to promote
discussion about
fair trade and
other issues.

Social justice
Respect for
others.
Freedom of
expression
Democracy
Emancipation.
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student

teacher so

As it was (2005)

As it developed:

Phase 1 (2006)

Phase 2 (2007)

values and attitudes
associated with global
citizenship through food
technology.

Useof a No portfolio. Students created a Portfolio
portfolio to portfolio of learning continued as
develop experiences undertaken | before and also
critical during the course. included weekly
thinking/ reflections on
reflection learning.
Making Fair trade, organic Discussions included Focus on the
informed and food miles not criteria considered when | Sustainable
decisions as | highlighted as a purchasing a food Schools
purchasers consideration as a product including fair government
and purchaser or trade and environmental | strategy.
designers of | designer of food issues (such as organic Informed
food products. farming and benefits of | decisions ¢
products buying seasonal, locally | comparing
sourced products). choices at
beginning and
end of course.
More discussion
about complexity
of issues.
Links No discussion about | Participants defined Continued
between global citizenship what being a global discussion about
global and links to food citizen means to them. ways to develop
citizenship technology. Discussion about ways to | knowledge,
and food develop knowledge, understanding
technology understanding, skills, skills, values and

attitudes through
food technology.

Related
values

All the above.

Collecting data to show the situation as it is and as it unfolds

| monitored my practice and collected data to generate evidence that showed improvements
| critically reflected on developments in my own learning and in the learning of
students in which | may have had an educational influence. The methods | used to collect data were:

in my practice.

' LISNE2Y

NEFt SOGADBS RAI NRBZ

reflections on their learning in phase 2). In phase 1, | also used semi-structured interviews to collect
data. Below | describe in detail how | used these methods to collect data in order to generate

evidence.
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My reflective diary

In both phases 1 and 2 of my enquiry, my reflective diary enabled me to keep track of
developments in my learning and of the learning of participants. | made notes about learning
from critical engagement with literature, learning conversations as well as personal
reflections. In the initial stages of my enquiry | commented that | found the amount of
information available overwhelming so | had to select areas that | thought would be useful
to future teachers. Some issues are also very complex so | had to think of ways to develop
some understanding, whilst remaining aware that there is always more to learn and
understand. In my diary, | critically analysed each session. For example, following the
introduction of a role-play activity where students thought about whether they would pay
Y2NB FT2NJ 2NHFYAO 2F FFANJ GN}YRS oAaldzaida L vy
02dzi Aaadzs$SaQo L oNRBGS GKFOY WGKS RA&Odza a7
one makes as buying a fair trade product may benefit the farmers who are members of a fair
trade co-operative but not those farmers who are independent. One also has to balance this
with buying locally sourced products and/or organic products as this may be of benefit to
the environment and local communili A S & ® Q L O2YYSYiSR GKIFGY w2y
farmer) suggested buying British food. | helped to link this to considering buying locally
d2dz2NOSR LINPRdAzOGADPQ ! y2UKSN) | OGA@GAGE L AYGN
participants to think about how they would develop thinking about global issues through
F22R (SOKy2ft23e (GKSY RAAdAOdzaa oKIFG AG YSEya i
NBIFffe dzalSTdz FOGAGAGE YR (UKS addzRSyida OFY
show my constant struggle with my own role in sessions. | had to be very conscious to take
less of a lead in sessions and give space for students to contribute and interact with one
Iy 2GKSND L O2YYSYiSR GKIFOY WL Y &aS3ANBYAQY 3
which was necessary to develop a more emancipatory pedagogy.

Semi structured interviews

A focus group of three participants took part in semi-structured interviews after the
course in phase 1 of my enquiry. Questions | asked provided data regarding LJ- NI A OA LJ y
understanding of fair trade and environmental issues and which experiences in the course
had influenced their learning. Tape recording of the interviews (kept in my data archive),
followed by written transcripts, ensured that accurate records were kept. Most interview
j dzZSaGA2ya 6SNB 2LISy (2 LINRY2GS RAaOdzaaAirzy |y
G2 SYyKIyOSR AyaArAdaKiaQ 6aObAFTFI [2YFE FyR 2K7
of the interviews can be found in Appendixes B, C and D. | divided the interviews into two
sections: Fair trade and Environmental issues. Initial questions in each section concerned
aidzZRSydaQ dzyRSNRUOFYRAY3I 2F GSNyaodo ! ff 0 K NX
understanding of fair trade as shown in the following extract from the interview with
participant B1:

{(FEt8yY 2KFi R2 82dz dyRSNRGFYR 08 GKS GSNY WTFI

Participant B1: Fair trade to me means, if you are buying a fair trade product, the people that
have worked to make that product know what it is to have received a fair wage and are
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treated as equally as you would expect them to be treated here in terms of rights and things
like that. (S. Aston & participant B1, personal communication)

| also asked questions to find out which learning experiences had contributed to their
growing awareness. The fair trade role-play game | introduced seemed to be a successful
way of encouraging participant B1 to think about issues raised:

Sally: In the course evaluation you wrote that your level of knowledge, understanding and
awareness of fair trade has changed from 3 to 5. Which aspects of the course do you think
have influenced your learning in this area?

Participant B1: | think that the actual chocolate game we played helped quite a bit because

you could see the difference between (hesitation)because | was working as an independent

farmer, it was really, really unfair for us because we were being cut down all the time. So you

can appreciate the issues that they would suffer in their own countries working really hard to

LINE RdzOS (GKS NBa2dzNDSa @2dz ¢2ddZ R ySSR TFT2NJ OK
amount of money and so you would know that would obviously impact on their livelihood.

2SS gSNB 221Ay3 Fo2dzi LI SFRAY 3 upfanilis butdba? LIX S 06 S
would be a true scenario.

Sally: So did you feel that this actually put you in that position?

Participant B1: Yes, | think so. To be put in that situation it was almost as first hand as you
can get in a primary school so | think you can empathise with the role that you are playing
and because it is a team effort as a class you have time to discuss it so you can appreciate
other people ¢ how well they have done out of this game. (S. Aston & participant B1,
personal communication)

This extract provides evidence that this interactive activity was successful in
RSOSt2LIAY 3T LI NGAOALI Y . mQa ONHNd Far®dipdntCt g | NB y ¢
alAR OKIFOY WAG NBFIfte KSfLISR YS dzyRBNEGPYR
However participant Al found activities such as looking at packaging of fair trade products
more usefuland: WCNR Y GKSNB L RS@St2LISR Y& 26y ARSI a
This participant did not contribute in sessions as much as participant B1 but reflected more
in her portfolio. Participant C1 found a range of activities developed her awareness.

| also asked about their understanding of environmental terms. For example, when |
asked participant B1 what organic means to her she responR S R Y WhNHIFYAO (G2 Y¢S
usually a natural product, that has had no chemicals or pesticides placed on it during the
ANRGgAYI LISNA2R a2 AG KFra 2dzad aINRgyYy yI (dzNI £ f

The other participants also had a good understanding of this term. When asked
which aspects of the course had developed her awareness of environmental issues,
participant B1 referred to the discussion we had about sustainable schools:

L dKAYy]l t221Ay3 4 aokKkz2z2fta a s6K2tS a LQg
things ¢ being a community, a school community working together. Where you can see how

much you can achieve by recycling and companies taking the paper can tell you how many

GNBSa &2dz2Q@S al SR LG OFy o06S | gK2tS &d0K2?2
think with all the global warming going on ¢ it makes you think about it more and it makes

you think what everyone can do. (participant B1, personal communication)
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This provides evidence of some critical reflection about the issues. However,
comments from participants B1 and C1 interviewed in phase 1 of my enquiry indicated that |
tried to include too much information in the last session, which may have hindered
RSOSt2LIYSyld 2F fSIENYAYy3I YR GKAY1Ay3a | 62dzi &
Schools Strategy (Department for Children, Schools and Families (DCSF). 1 also felt that there
was a need for more opportunities to reflect and think critically on learning, so | decided to
use the portfolios for this in phase 2.

Partici pant mdfoliper sonal

LY LIKFaS HX (GKS LI NIOAOALI YyGAQ LR2NITF2fA2a4
the form of A3 books in which participants kept a record of their developing knowledge and
understanding and wrote weekly reflections on what they had learnt. | hoped this would
encourage participants to become more critically engaged with their learning and provide
richer data from which to generate evidence to support and test the validity of my claim to
1y26f SRIS® L 221 SR T2 Nin$h@a ReSsysx&inaldlify, fair G dzZR Sy (i
trade and making informed decisions.

Sustainability

hyS 2F (GKS FTOUGAGAGASE L AYyUiUNRRdAdzOSR Ay@2f
LINE RdzO F Yy R O2¥%AARIGNBR WEHQ (i RISR &V S@&chizdmpoeaty 3 1 K S
from its source to the consumer, then thinking about how waste is disposed ofl. Evidence
from the portfolios showed that the Eco-F 2 2 ( LINA y (i I OGAQGAGER RS@S
awareness of, and encouraged them to think critically about, the impact of their actions on
0KS SY@ANRBYYSYy(o® t I NI A OA LI yiabtprintrof aRigd¥r ¥gB Y 1 SRY
was really interesting. It certainly made me more aware about the impact of the production
2F | aAy3aftS LINBRdAzOUG K lparticiganfs likd€ $his 15 yherkusliPey Y Sy 0 @
role and responsibility as a teacher such as participant 12 who wrote that the session
F20dzaAy3d 2y adzaidlrAylroAfAdey WNBILffte 320 YS
environment and as a future teachertheresLJ)2 Y A A0 AT A& 6S KIF @S (2 &€
Another participant, M2, became more conscious of the complexity of issues and the
implications of this in her role as a teacher. She wrote:

The Kinder egg activity made me realise just how many ingredients go into one product and
just how far some of these are imported. The eco-footprint created by importing these
ingredients is quite worrying, but then by purchasing these we are helping to create work
and putting money into less developed countries. There are both positive and negative views
to this and both points need to be considered. This is very important for children to learn.
(participant M2, personal communication)

This resource is available from the Centre for Alternative Technology Education
http://www.cat.org.uk/education/ed content.tmpl?subdir=education&SKU=ED 62.
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wrote:

Participant D2 commented that she has become more conscious of such issues as she

| have realised personally that | have a big eco footprint. | did not consider before this
lecture the effects the foods | eat have on the environment. | think | will be more self-
conscious about the products | buy and where they have been made. (participant D2,
personal communication)

More of the comments from participants about sustainability can be found in

Appendix E.

Fair trade

cri

t

wSTFtSOGA2ya Ay GKS LI NIAOALN Yy adrle-plal2 NI F 2 € .
game influenced their thinking and developed their critical consciousness of issues. As data
from interviews also showed, this interactive game helped to develop knowledge and
understanding of how farmers in developing countries are affected by world trade. It seems
to develop a sense of empathy for the farmers. For example, participant C2 wrote:

Taking part in the chocolate game was a great experience. Not only was it fun, but | thought

it was a very effective way of experiencing what itisliketobe Ay 2 0 KSNJ LIS2 L)X SQa

while. It made people really think about how cocoa is sold and what problems the different
people involved have to face. (participant C2, personal communication)

As participants developed an understanding and awareness of the issues, they began

to think critically about their responsibilities and the possible actions they could take to

AYLINR @GS O2yRAUGAZY A

| have

a greater understanding and stronger feeling towards fair trade. | now make a

F2N) FIENYAYI O2YYdzyAlASao

O2yaOAz2dza STF2NI (2 o0dz2 FFANI GNFRS SKSNBDSNI
the complexity of issues, such as participant P2 who wrote:

From closely studying the global compass rose concept and its purpose?, and undertaking my
independent investigation concerning the fair trade banana, | now have a greater and more
informed understanding. | was amazed at the complexity of issues surrounding the
production of a single fruit that | eat on a regular basis and subsequently take for granted.
(participant P2, personal communication)

Participant B2 reflected on how the game has influenced her purchasing decisions:

| have learnt a lot about becoming a good global citizen; this has made me reconsider the
WCEHENNRSQ LRaAlA2yd L y2¢6 oAaK G2 &dzLdl2 NI
0SyST¥Aala 2F GKSANI 62N}l X (GKA&a LINROS&aa Kl a

what reasons. (participant B2, personal communication)

More reflections on learning from participants about fair trade can be found in

Appendix F.

See http://www.tidec.org/GL%20toolkit/Secondary%20handbook/2¢c.50%20Compass%20rose.pdf for
explanation of the development (or global) compass rose.
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Informed decisions

| also looked for evidence from the portfolios to find out if participants were thinking
more critically about the decisions they make when they purchase food products. One
activity | did at the beginning and end of the course was to discuss which factors influenced

GKSANI RSOA&AA2Ya a4 LIzZNOKFaSNB® tIF NIAOALI vy
AYVRAGARdAzI £ a OFy O2yiNROdziS (¢ WROLMSESLR® Y& Hf

2F K2g G2 YIS | LRairAldAaA@dS AYLI OO 2
commented on how the course generally had influenced their thinking. For example,
participant A2 wrote:

| feel that taking part in this course has really benefited me and made me aware of the
impact of my decisions. It was really interesting to look again at my informed decisions and
compare them to the ones | chose before the course as it shows a difference in what | would
choose. | feel the difference is due to the fact that | am now more informed on issues
relating to food such as fair trade, quality, organic and free-range. (participant A2, personal
communication)

A comment from participant D2 suggests that she has thought about how decisions
wemake AYFf dzSy OS SljdzrtAde Ay (GKS 62NIR I a
informed decision about what they bought then the world would become a more equal
LI F OS G2 06S AyoQ L 0Sft A S D AppanHitGiiproiidé Svidlesice
that these students were thinking more critically about the impact their actions have on the
environment and other people.

Lecture plans

My lecture plans show how my developments in my learning influenced actions |
took to improve my practice. | encouraged participants to work co-operatively and
collaboratively on many occasions. For example, participants worked together when playing
role-play games, designing and making products and completing the global citizenship matrix
where they identified ways to develop global citizenship through food technology. | offered
many opportunities for discussions to enable students to express their opinions about
issues. In phase 2, | allowed more time for discussion following activities such as the fair
trade game and | added a biscuit role-play activity to encourage participants to discuss
decisions they make as consumers of food products. The extract below from lecture notes
of session 2 of the course shows how | incorporated the activity collaboratively to consider
the eco-footprint of a confectionery product and opportunities for discussion to develop
thinking and learning and give students a chance to express their opinions.

1. Thinking about where products originate can help us learn about the impact we may
be having on the environment. We are going to do some activities now to show how
we can develop this with Key stage 2 children (7-11 year olds).

2. You could start by looking at a bag of shopping. Children can find out where the food
comes from. Plot on a world map ¢ lead into discussion about why it might be better
for the environment to buy locally sourced products.
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B w

10.
11.

12.
13.

14.

Activity 1 ¢ whole class. List main materials used to make a can of soft drink.

Start with can. Where does bauxite come from? Quarries then smelted

Go through journey ¢ students standing up holding cards representing mode of
transport used for each stage of journey (e.g. lorry, plane).

Activity 2 ¢ whole class. Next go through journey of sugar. Could do the same with
other ingredients and map on a map (Handout 1).

What happens next? Discuss. Could do with transport cards as before.

Activity 3. Kinder eggs - small groups. Disassemble eggs and toys inside. List all
materials used.

Use small cards to track journey of plastic, chocolate and metal.

What happens in the next stage of the journey, from factory to shopper? Discuss.
Record as flow chart on large sugar paper.

What other issues could you discuss? Work in groups to list. Show slide of ideas.
Remind about sustainability/ sustainable schools.

Look at table matrix listing knowledge, skills, values and attitudes of global
citizenship.  Discuss how these activities would be developed through Food
technology. Stick in portfolio and annotate. Bring to next session to discuss.

Simple taste test of fair-trade and organic chocolate.

The second extract from the lecture plan for session 7 shows how | developed the

directed task | gave to encourage thinking about ways to develop aspects of global
citizenship through food technology ensuring | included opportunities for discussion.

1.

oukuw

Share ideas from directed tasks on links to global citizenship ¢ combine ideas in larger
table.

What qualities do you think someone who sees themselves as a global citizen has?
Discuss. Oxfam slide.

A lot of links between D&T, PSHE and citizenship.

Children as citizens ¢ discuss what this means to students.

Links to Every Child Matters>.

Making informed decisions. When you buy food what considerations affect your
choice? Discuss. Has this changed? Add new ones to your portfolio. Colour-code
original considerations or do new one ¢ reflect on any changes.

Freshness, appearance, personal preference, healthy, nutrition, cost, animal welfare,
fairly traded, locally produced, seasonal, disease free, quality, good to wildlife. What
else do you consider? Why? Discuss in small groups. Feedback to class.

Write on cards and arrange in order of preference (some may be on same level).

Stick in portfolio. Reflect on your learning.

The third extract from the lecture plan for the same session (session 7) shows how |

introduced the fair-trade game and opportunities for discussion.

1.

Show some of DVD about the fair-trade community producing chocolate for
background information.

The UK GovernmS y (i Q& | LILINE |-b@rg of icrfldreni #68yousigSoboble from birth to 19
(http://www.dcsf.gov.uk/everychildmatters/about/).
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2. Introduce students to the experiential Fair trade game.

3. Put students into groups of independent and fair trade farmers, buyers from
supermarkets, customers. Explain what each group does (p6).

4. Ifabarof OK2 02 f | (i ShovDrRudhitidiyouphink each group of farmers gets?
(p6)

5. Play the Chocolate Trade Game.

6. Go through seasons when conditions change.

7. Discussion about issues raised. How did it feel to be a fair trade farmer/independent
farmer? What happened when the seasons changed? Who benefits when you buy a
fair trade product? Who loses?

8. Reflect on learning in your portfolio.

The times for discussion incorporated in my plans were a crucial way of encouraging
students to think more deeply about issues raised.

Course evaluations

Most participants completed an end-of-course evaluation which provided me with
some quantitative data for phases 1 and 2. | believe that this data supports the evidence
that | found from other sources, discussed above. Participants were asked to assess their
level of awareness of some issues relating to global citizenship at the beginning and the end
of the course on a scale of 0¢5, where 0 is low and 5 is high (see Figures 1 and 2). | used this
method to find out if the participants thought their levels of awareness had increased. | also
asked which of the learning experiences had been most useful. This evaluation was
completed by 14 of the 16 participants in phase 1, and 17 of the 18 in phase 2.

Environmental issues

Environmental issues

O Phase 1
B Phase 2

None One Two Three Four

Number of students
O RPN W H 01 O N

Increase in level
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Figurel. DNJ LK (2 akK2g¢g OKFy3aS Ay LINIAOALIVYiGIAQ
issues from the beginning to end of the Food Technology course in phases 1 and 2 of my
.4
enquiry

The figure shows that most participants felt their level of awareness of
environmental issues had increased by at least one level from the beginning to the end of
the course. Those whose level did not increase felt their awareness of these issues was
already high when they commenced the course.

Fair trade
Fair trade
12
2]
= 10
]
S 8
g 6 ] @ Phase 1
N B Phase 2
(]
o 4
=
32 2
lrm | W [ m
None One Two Three Four
Increase in level

Figure2. Graph(i2 aK2g¢g OKIy3IS Ay LINIGAOALIYGAQ fS@S
from the beginning to end of the Food Technology course in phases 1 and 2 of my enquiry

The figure shows that in both phases, all except one participant felt their level of
awareness had increased by one level or more. In the course evaluations, the fair trade
game (with DVD) was identified by most students as having the most influence on their
learning.

Ensuring that any conclusions | come to are reasonably fair and
accurate and evaluating the validity of the evidence-based
account of my learning

| have used criteria relating to ontological, epistemological and pedagogical standards
and values to judge the validity of my claim to new knowledge (see Whitehead, 1989). My

One participant in phase 1 and two in phase 2 did not complete this part of the evaluation form.
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critical friends and validation group used these living standards of judgement to test the

validity of my claim, using evidence generated from data | had collected. They also drew on

| FOSNNXYI&AQ4d O6mMdpTcO ARSFa NBfFiGAy3 (2 a20Al f
was comprehensible, authentic, truthful, and demonstrated understanding of the normative

contexts of the research. By engaging with these measures, they endeavoured to ensure

that the conclusions | came to were reasonably fair and accurate. The living standards of
judgement (Laidlaw, 1996) | identified were as follows.

a) Is my value concerning respect for the environment manifested more
clearly in my practice?

My learning about environmental issues was developed mainly from literature,
internet research and conferences about sustainability. Course outlines (Appendix A) and
lecture notes (above) provide evidence of experiences | introduced as a result of my learning
about organic products, sustainability and the environmental impact of products. Evidence
generated from data from interviews (Appendixes B, C and D), portfolios (Appendix E) and
course evaluations (Figure 1 and Figure 2) shows that these further changes made to my
practice had a significantinfluey OS 2y LI NGAOA LI yiaQ fSIENYyAYy3IoD

b) Is my value concerning respect for social justice manifested more
clearly in my practice?

Entries in my reflective diary demonstrate developments in my learning about issues
in world food trading, linked to my respect for social justice. Course outlines (Appendix A)
and lecture plans (above) provide evidence of experiences | introduced as a result of my
learning about fair trade. Evidence generated from data from interviews (Appendixes B, C
and D), portfolios (Appendix F) and course evaluations (Figure 2) shows that these further
OKFy3S&a YIRS G2 Y& LINFYOIGAOS KIR | &aAIAYAFAOLY

c) Are my epistemological and pedagogical values embodied in my
practice?

| believe that my epistemological and pedagogical values have manifested clearly in
my practice. My lecture notes provide evidence that | included key elements of a critical and
emancipatory pedagogy including co-operative and collaborative work, discussion and
experiential and reflective learning. | have encouraged participants to research
independently and think critically about what they have learnt in order to develop their own
understanding, awareness and critical consciousness of important issues.

In my reflective diary | noted how much some participants engaged in these
discussions to express their points of view and that participants were keen to share ideas
and learn from one another. Evidence from data collected from portfolios shows that this
was valued also by the participants. Participant L2 thought it was a good way of using drama
to introduce fair trade and organic products, rather than just giving information. Participant
P2 stressed the importance of debate following an activity like the fair trade game. In the
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last session of the course, in my reflective diary, | recorded how enthusiastically participants
discussed ways to raise awareness of global issues through food technology activities and
shared their ideasaboutwhal RS FTAYy Sa | Ww3aft 2061t OAGAT SyQo
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Experiential and reflective learning

My lecture notes provide evidence that | included many opportunities to learn in an
experiential way, and participants were encouraged to reflect on what they had learnt,
particularly in phase 2 in their portfolios. This was valued by the participants. For example,
when interviewed, participant B1 (Appendix C) talked of the benefits of experiential learning
YR NBTtSOGAZ2Yy® {KS alFARY WhyO&dywadetie?2 a
YSY2NRSa FYR fSIENY Y2NB FNRY AGQ YR 6KSYy
did reflect on that. | remember telling my friends about it as well and telling them about
how it works and what is unfair about it. Itthrowsupl2 Gd 2F aO0Sy Il NR 2-3dQ C
F220LINAY G FOGAGAGE LI NGAOALIYOH bu gNRBGSY W. &
62dzi 6KSNB (GKAYy3IA LINRPRdAzOSR Foldflazpattifipgnt k@2 YS F N

A ¥ 4 oA x
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LINE RdzOSNB ®Q ¢KAa LINPJARSR SOARSYyOS (KIFG GKS
the experience provided and then become conscious of how her actions can transform

reality. Like Freire (1974), | believe that it necessary for learners to engage in this way with

concrete activity, connected with life, in order to develop a capacity for critical
consciousness.

| believe that | have developed a more critical and emancipatory pedagogy in which
participants are critically engaging in their learning experiences. These experiences have
influenced the decisions that participants now make as global citizens. The reflections made
in the portfolios show how an increased knowledge, understanding and awareness of a
range of issues have increased their capacity for critical consciousness. The activity where
participants compared the factors they considered when purchasing a food product at the
beginning and end of the course shows an increased critical awareness of how decisions and
choices they make can influence change in society. Thinking critically about the issues and
how this influences decisions is an important part of being an active citizen and feeling
empowered to participate in a democracy (Claire, 2001).

Using the above values as living standards of judgement of my practice, my critical
friends and validation group have scrutinised the evidence and validated my claim that W
know ways to influence learning in terms of increasing knowledge, understanding,

awareness and critical consciousness of some aspects of global citizenship though design
YR GSOKy2ft23280Q

The potential significance of this research

| believe that the significance of my research lies in my capacity to theorise my
LINF OG0AOSE |a O2yGNAOdziAy3d G2 20KSNRQ f SFNYAY
my practice using my values as living standards of judgement (Laidlaw, 1996). As my claim
has been validated in relation to these standards, | feel justified in claiming that | have
generated an original living educational theory (Whitehead, 1989) to show how | hold myself
accountable for my work, and hope that others will learn from it. | also believe my research
meets the criteria of social validity identified by Habermas (1976), to show that it is honest,
comprehensible, authentic and appropriate. This research has benefited the emancipatory
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interests of both myself and the participants. We have all learnt from each other to develop
a greater understanding of ourselves, our learning and our responsibilities. | believe that this
research has enabled me to develop a more emancipatory practice by creating new
knowledge through what Habermas (1972) describes as critical and evaluative modes of
thought and enquiry. As well as transformation of myself, | hope my learning will benefit
society as | have contributed to the capacity for critical consciousness of those in whose
learning | may have had an educational influence.

Ways | can continue to transform my practice in the light of my
findings

By undertaking this research | have identified ways | can continue to transform and
improve my practice in future, as a practitioner reflecting in and on action. | believe that
some participants have the capacity to develop a deeper level of critical consciousness. | feel
that if | encourage students to make closer connections with the natural environment and
the wider global community, their level of critical engagement will be raised and they will
feel that they, as participating and informed citizens, can change things for the better. This
is important as | believe we are at point of transition and the decisions we make and actions
we take now are going to affect the future environment and life of many generations. At this
GAYS 2F GNYXyaaxdazy 6S KIFIZS NBFOKSR ¢gKIdG CNB
WOKI N O SNARASR o6& I &SNASa searth ofifulfildanB G & M hd B T (
p.4). As citizens, we can participate in these epochs by creating, re-creating and making
decisions which will influence our future. | think that it is my responsibility in my position to
influence both future teachers and, indirectly, their pupils, to encourage participation as
citizens who have the power to instigate positive change in society. Like Freire (1970), |
believe that educational practices have social (and, | would add, environmental)
implications. They can perpetuate injustice and unsustainable practices or help to transform
society. | believe, like Giroux (1988), drawing on ideas of writers like Dewey (1959), that the
LJdzN1J2 4Sa 2F ONAGAOFE LISRF3I23Ie WwWy2d 2yite SYL
and skills they will need to function in the larger society as critical agents but also educate
GKSY FT2NJ GNFXYyaF2NXIFGASBS | OIRGYXANT GiKG A3OSNE
p.xxxiii). With this in mind, | want to continue to develop my learning of ways to improve
anR dzy RSNEGFYR Y& LN} OGAOST | F2N¥Y 2F LN} EAAZ
and Whitehead, 2006, p.20), where | feel | comfortably inhabit my values.
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Appendix A

Food Technology Course outlines

_ indicate key changes made in phase 1 and _ indicate

key changes made in phase 2 of my enquiry.

Table 1.

Food Technology Course outlines

195 |

Introduction to Food Introduction to Food Introduction to Food
Technology Technology Technology
Week Equal opportunities/ Equal opportunities/ Equal opportunities/
1 inclusion inclusion Inclusion
Obtaining information Evaluating food artefacts _
from food manufacturers | Useful websites Evaluating food artefacts
Useful websites Portfolio guidance
Health and safety Health and safety Health and safety
Allergies Allergies Allergies
Week Evaluating tins of fruit. Evaluating tins of fruit.
) Simple taste testing Simple taste testing
Labelling.
Nutrition
Design briefs and Design briefs and Design briefs and
specifications. Technical specifications. Technical | specifications
vocabulary vocabulary Nutrition/healthy eating
Allergies Allergies Food preparation skills
Food preparation skills, Food preparation skills.
tools and techniques.
Week | Evaluating fruits.
3 Multicultural and cross- Designing and making fruit
curricular links products
Designing and making
fruit kebabs (
Multi cultural and cross-
curricular links
Multi cultural and cross-
curricular links
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Designing and making fruit Ways to evaluate Study week
salads products with children No lecture
Evaluating using taste tests Biscuits ¢ sensory
evaluation
Week
q
Links with language and
mathematics
Designing own biscuits
Planning food technology Evaluation of biscuits Evaluation of biscuits
activities. UsingtheDand T r
Scheme of work. Ideas for
extensions. Evaluating Planning food technology
resources. Using ICT to activities. Using the D Sensory evaluations
support D&T and T Scheme of work.
Assessment Planning a unit of work
Links with language and on biscuits. Evaluating
Week . ;
5 mathematics resources. Using ICT to
support D&T
Assessment
Links with language and
mathematics Planning
UsingtheDand T
Scheme of work
Using ICT
Assessment
Intro to festivals
Week | End of course - this year | was | School visit Directed task ¢ festival
6 allocated 5 sessions research
N/A Introduction to Festivals. | Festivals
Week presentations
7
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Visit to Sikh Temple
(Gurdwara) Hounslow
Week
8
N/A End of course.
This year | was
Week allocated 8 sessions
9
Nutrition
N/A
Week
10
Christmas and food
technology
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Appendix B

Transcript of interview with Participant A1 (Phase 1 of enquiry)

Questions by researcher (in black italics) and responses from participant Al (in blue)

Please respond tall these questions in the context of Food Technology.
Section A: Fair trade
2 KId R2 @2dz dzy RSNRUGOFYR o6& GKS GSNXY WTI A

The producers get their fair amount of money so if they are working 12 hours a day they are
y20 3FSHTGAY 3T wmLITK SIAKNS BYRNES 8yl gPNTKA yF2 NI 6

Can you suggest ways of linking activities done in Food Technology to issues of fair tra

For example, the biscuits we did ¢include products that children could use like chocolate,
chocolate chips, fruit, dried F NHzA & X dzY o d @

Do you mean fairly traded products?
Oh, the kebabs. You could select fair trade products to put in them.

In the course evaluation you wrote that your level of knowledge, understanding and
awareness of fair trade has changed from 3 to 4Which aspects of the course do you thi
have influenced your learning in this area?

Definitely keeping the profile, especially the packaging activity.
Do you mean the portfolio?

Yes. The packaging that we labelled and you gave us a handout which explained what fair
trade was how you incorporate this into D&T and it was cross curricular. From there |
developed my own ideas and included these in my portfolio. | am quite confident going into
schools now. All | have to do is go into my portfolio and | will know how it links with maths,
English and science.

From my perspective, it appeared that you were stimulated by the activities to do your ¢
research and find out more.

Yes.
What about the fair trade game?

Yes, it was quite fun doing that and you did get learning aspects from it like maths and

f AGSNI O& o0dzi GKSNB gl ayQid Sy2dzak GAYS |
we did it in class so all we have to do is go back to our portfolio and see we did this activity,
especially as it was cross curricular as well.

Did you think the DVD was useful?
.Sasx RSTAyAGSteo L RARY QU 1y26 GKS RS

Was that about the right amount of information?

| think it was about enough and that stimulated the game we did.
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What abou the school visit? Did you link that with fair trade?

No, | did organic.

Section B: Environmental issues

2 KIG R2 @2dz dzzRSNREGFYR o6& GKS GSN)X W2NE
Anything that is natural and fresh with no chemicals or GM products.

2 KIG R2Sa WNXB Oéndne sopitekpf fao& tecyinolag®? & 2 dz

wdza I}Ldeé?r)[El gKI G Vé2dz§2®$ dza SR f AlSuK§
€ 2dzONB LlzuuAy3 o061 O]l 6KI U e2dz KIgS 0l 1Sy
2 K R2 @2dz dzyRSNRUGIFIYR 62yl EESH ERNIK?22 dza (¢

2KFG L NBYSYOSNI FNRY @&SIFN) pXadzaidl Ayl of
putting back the same thing, whilst growing.

Can you give me an example that you might see in school to do with food?

Growing your own fruit and vegetables and using it for lunch. Giving it to canteen staff so
they can prepare that or for food technology in the class. You could use it for a design and
make assignment using food you have actually grown.

In the course evaluation you wrote that your leseknowledge, understanding and
awareness of environmental issues has changed from 3 to 4.

Which activities do you think have influenced your learning in this area?
We looked at fair trade and organic ¢ this seemed to go hand in hand with it.
Yeswe were often looking at both.

And free range came in to that.

Would you like to talk about your experience in school?

2 A0K 0KS OKAfRNBY>X L Fal1SR GKSY G2 GKAYy
AG y20G 0SS 2NAIF YA OHKNe talRedabahitzhdzbbils, vehat danehnytad b K
2NHIyAOX Y2al RARYQG NBlIffte ({y2609

Did you explain this to them?

Yes, very briefly. We also did, in global citizenship, we talked about recycling ¢ what would
we do with the skins? Quite a few knew that we would put it in a compost bin. | also asked,
with the plate we had used, what would we do with those? Do we put them in the same
bag? Do we put them in a different bag?

That sounds like a really useful discussion
Yes.
It sounds like the school visit colidated things for you in terms of how you will teach it.

Yes.
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Did you find it useful?

Definitely. | would be able to go into my practice now.

Has it given you more confidence?

Definitely, yes. It was really, really useful.

Were you aware of recyclirgping on in the course?

b2G dzyGAf @&2dz FAR GKFGX Fftf GKS &

é_.
LQY y2G &daNB K2g¢g SELIX AOAG L YI

Educational Journal of Living Theories 2(2): 172-214, http://ejolts.net/node/136

crit



Aston, S. 201

Appendix C

Transcript of interview with Participant B1 (Phase 1 of enquiry)

Questions by researcher (in black italics) and responses from participant B1 (in blue)

Please respond to all these questions in the context of Food Technology.
Section A: Fair trade
2 KId R2 @2dz dzy RSNRUGOFYR o6& GKS GSNXY WTI A

Fair trade to me means, if you buying a fair trade product, the people that have worked to
make that product what it is have received a fair wage and are treated as equally as you
would expect them to be treated here in terms of rights and things like that.

Can you suggest ways linking activities done in Food Technology to issues of fair trade

Well, | guess in Food Technology, there are healthy eating schemes now which have lots and
lots of fruit which can be bought fait trade so you could put that in. Choices as a consumer
FNE LI NI 2F F22R (GSOKy2f2383 6KSGHKSNI @
buy it.

Would you do that with children?

Yes, | think | would and they would have the opportunity to decide for themselves whether
they agree with fair trade themselves or not, whether they think it is worthwhile and
obviously they might not be the people buying at the time but they have that knowledge for
the future and they might have an impact on their parents.

In the course evaluation you wrote that your level kofowledge, understanding an
awareness of fair trade has changed from 3 to 5. Which aspects of the course do yo
have influenced your learning in this area?

| think that the actual chocolate game we played helped quite a bit because you could see
tKS RATTSNByotatianXoS&OEW2RS L g1 a 2N Ay3
was really, really unfair for us because we were being cut down all the time. So you can
appreciate the issues that they would suffer in their own countries working really hard to
LINE RdzOS G KS NB&az2dz2NOSa e2dz ¢2dzZ R ySSR
amount of money and so you would know that would obviously impact on their livelihood.
2S gSNB 221Ay3 Fo2dzi LI SIFRAY A Gfaniilik butiba?
would be a true scenario.

So did you feel that this actually put you in that position?

Yes, | think so. To be put in that situation it was almost as first hand as you can get in a
primary school so | think you can empathise with the role that you are playing and because it
is a team effort as a class you have time to discuss it so you can appreciate other people ¢
how well they have done out of this game.
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LG RAR 62NJ] 2dzi ¢6Sff Ay (GKS SyRo Al &R2AH
Yes, it was good. The game was definitely worthwhile. | think the only problem was that we
used the resources too quickly.

| think | need to think about how | distribute them.

Maybe the sheet could be given every season because we made our cocoa with all the paper
at the beginning before we started to sell.

| think | need more people higher up the chain to buy tkgoo many farmers, not enoug
buyers.

Even so, it worked out well.
Did you go away and think about it, go on to reflect?

Actually, | did reflect on that. | remember telling my friends about it as well and telling them
about how it works and what is unfair about it and just really liked it. It throws up lots of
scenarios. We did play a similar game in geography but it was justc2 A y & ® Li R
0KS alFyYS AYLI OO o06SOlIdzasS Al slayQid Ay N
GKFG KFLIWSya Ay NBFE fAFS a2 e&2dz OFy N
home as much.

Did you feel that the DVDshowed you beforehand was useful?

| think that it was useful because you get to actually see where these people were living and
how they live and how the cocoa is made so it embedded the real scenario for you. Maybe
gAOK2dzi GKI G @& 2 do synpatizétiR iprQhem HedaugeSyou Edtilél dee real
people working and how they had a way of distributing and paying them fairly. It made it
seem more real for me.

L ¢layQid &ddz2NE K2g YdzOK 2F GKIFdG (2 aKz2g
L GKAY1l AG eo6la | gl& 2F akKz2gAy3a AL Sa
probably worth it. It gets you thinking about it before you play the game. It gets you into the
role. You can actually see which role you are playing rather than being given a role and
@2dzOQNB y20 ljdZA (S adzNB K2g @&2dz aK2dzZ R 09
| suppose it shows you the country as well.

Yes.

Can you think of anything else that we did about fair trade that may have influenceg
learning, or anyesearch you did yourself?

| think looking at the packaging and everything they tell you on it. It does give you a lot of
information so it gives you a reason to buy it and | think that helps. It gives you an
understanding and tells you what they are doing with the money in the community so makes
you feel better about buying it.

What about the school visit? Did you have a discussion with the children about fair trag
S&4Y L RAR ¢AGK GKS o0Aaldzadao 2 S grSNE®B

5

was fairly traded but | think we were asked for one ingredient at least to be fair trade. We
GFrft 1SR Fo2dzi GKIFIG FYyR YFERS &adsNB GKS O
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about it. But when we asked them what it was only one child could describe it. That child
described it really well so | think they had some awareness but maybe needed a little bit
more.

¢CKSEQNBE adAaftf &2dzy3 I NByQld GKSeK

Can you think of any other way of developing learning in this area that could be put in
course

L OFlyQi NBIffte (GKAyYyl] 2F lyedkAay3a Sftas
1AYR 2F avlffo . 2dz £t SENY K2g AG 62NJ a
you can buy that is fair trade, look at packaging, and look at the cost, do the game to make
you try and empathize, how it feels to be the farmer or not and how it impacts.

That seems to have had the most impact on you. Do you think doing one game was er|
For me, | think one game was enough. | think all practicl F OGAGAGASAT
1y26f SRASO® LiQ&a YdzOK o6SGGSNI GKFy aAadi
Once you do something practical it stays with you and you take the memories and learn
more from it. So maybe anothergamew2 dzf R 6 S 3I22R o6dzi L R2\y
G2NIK ALISYRAY3I Y2NB GAYS 2y | aK2NI O2c
Section B: Environmental issues
2 KId R2 @2dz dzy RSNRUGOFYR o6& GKS (SN)XY W2NE
Organic to me is a product, usually a natural product, that has had no chemicals or
pesticides placed on it during the growing period so it has just grown naturally.

2 KId R2 @2dz dzy RSNRUGFYR o6& GKS (SN)XY WNEB(
When you take a material and you can make it into a new material or the same material
FAFAYPjdAGR2YWNHG odzi LQOS | tol&a o6 yiaSH
it down to its natural form and rebuild it.

What about in terms of food technology?
Oh, | guess composting.
Do you remember me composting food in the course?

| think | remember it being mentioned. We talked a few times about schools having
composting bins and having a garden to grow vegetables and the links between that. | can
remember it coming up in passing rather than thinking about it specifically.

| tried to bring it in buam not sure if | made it explicit enough.
LOQa RAFFAOdZ 0 0SOIdzaS GKS@QNB (GKAy3Ia |
knowledge came in.

2 K R2Sa adzadlAylroAatAd
| guess havingvegell 60 f Sax LIRGI G2Sa
this as a fertilizer to grow your own vegetables.
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Do you remember talking about this in the last session?
| remember the worksheet.
| only touched on this so will revisit it in thext part of the course.

From the last lecture | remember the sheets we had about knowledge, learning and
understanding.

To do with global citizenship?
Yes. We went through all the topics we had done throughout the course.
Was that useful?

Yes, it did link it all together then we did think about everything we had learnt and when we
could place activities into what topics and how we were going to teach it.

hK 3I22R3 LQY IR AdG 61 & dzaSTdA o L K
thesar S GAYS® 2SQftft O02YS o6FO1 G2 GKFG AY
L Ydzad FRYAGZ L OFyQid NBYSYO0SNI YdzOK | 67
Can you think of ways of linking activities in food technology with environmental is
Take organic first.

2 KSy @2dzOQNB 3 A kbkef @ mdRekfdois,RildIslabigns] iKake thém aware of
organic.

What did you do in school?

With the biscuits? We talked about ingredients. We had one fair trade, one organic and
free-range eggs. We talked about all of these and they knew what it was and they did
actually know.

If | remember rightly, your group was quite aware (of issgés dz RA 4 Odza 4 SR
you?

Yes. They discussed it and actually had good vocabulary for it as well as describing the
chickens cooped up in cages. They said free-range chickens could walk around and were
happier. They did have a good understanding. With the organic, they used words like
pesticides and chemicals.

It sounds like they knew quite a lot about animal welfare.
.Sazr L O0KAY 1 & 2hibk of an &vity FoA oyghhic BuFif | &id- wedR to teah
a2YSGUKAY3 Fo2dzi 2NBAFYAO &aLISOAFAOFTf & L(¢
have lots of activities.

L R2y Qi 1y2¢ 6KSGKSNI &2d

z ns gt madg
AYO2NLIR2NYGAY3I AG a I OK2A0SX

¢
N
FoR
w»
w»
0«

Kind of mentioning it.

2 SONBE y2i0 KSNB (2 GStf GKSY (KSe& KI @S
their minds to that as a choice.

They can choose.
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Yes, they can choose whether to or not buttomiaké Ay F2N¥ SR OK2 A C
what it (organic) is.

. 2dz O02dzA R 32 Ayidi2 Y2NB RSGFAfT 0SOFdzaS ¢
K2¢g RSSL) 82dzQR 32 0SOlIdzdaS AdQa LINRPOI of
pesticides could be linked with illness. So you could make them aware without going into
depth because it is quite sensitive.

And you could link with sustainable schools if children are growing their own vegetables
How would you link food technology with recycling?

| think just demonstrating good habits like you did in class because you were composting
food that we were wasting. Also, if we had any packaging left over that was card that went
into the recycling box and so on. So by demonstrating to children and explaining why you
are doing it, and giving the children the opportunity to do it as well, you could have a school
initiative to recycle so the children get use to recycling.

In the course evaluation you wrote that your level of knowledge, understanding
awareness of environmental issues has changed from 3 to 5. Which aspects of the co
you think have influenced your learning in this area?

L dKAYy]l t221Ay3 G ao0OKz2z2ta la | gK2ftS
things ¢ being a community, a school community working together. Where you can see how
much you can achieve by recycling and companies taking the paper can tell you how many
GNESa &2dzQ08S &l OSR® LG OFry o©S I gK2f S
think with all the global warming going on ¢ it makes you think about it more and it makes
you think what everyone can do.

Would you say that doing the course has raised your awareness or has this been
external influences?

| think doing the course hasmademe NB ¥t SO0 2y Al Y2NB a2
it more and learnt different ways of recycling and the whole environmental issue has been
raised through the course. Even though | was quite aware before doing the course, thinking
about it every week and the way you incorporate it into schools has made me more and
Y2NB gl NB 2F K2¢ AYLERNIlIYyG AG Aa G2

necessarily my knowledge that has gained but | feel it is more important to me to really
embed it, not force it down their necks, but incorporate it into their every day in the
classroom so they go to the recycling bin automatically.

LO az2dzyRa tA1S @2dz NB aSSAy3a e2dzNASE T
learning.

,Sasx AGQa Y2QAy3 2y o
Also, | suppose you can give it a contexth food.
Yes, you can think about what things to buy.
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Appendix D

Transcript of interview with Participant C1 (Phase 1 of enquiry)

Questions by researcher (in black italics) and responses from participant C1 (in blue)

Please respond to all these questions in the context of Food Technology.

Section A: Fair trade

GKS GSNXY WYTI A

2 K4 R2 @2dz dzy RSNRUIF YR o8&
Being fairto farmers, L. 3dzS&da Ay (GKS GKANR @g2NI R 02¢
oFaArolffte GKAA 2NAFYAAlIGA2Yy S GKA& OKIF NJ

0KS2 Q@S 02YS Ay IFYyR olFaAirolffe o-tadepiodiSsh
IAGAY3I GKSY | olFarad ¢3S G2 tAQGS 2y
farming in the third world so this fair trade brand gives us an opportunity as consumers to
NEBIFffe GKAYy]l lFo2dzi 6KI G§Q& 3 htiwdgdto Reon. | YR
Can you suggest ways of linking activities done in Food Technology to issues of fair tra
| really enjoyed the taste testing of fair trade products because, honestly, my preconceptions
2F FFANI GNIF RS LINE RAzGRE SA & YIRK K SBK R2YNXI
LQY dzidz-fte& odz@Ay3a a2 Ad 2LISYySR Yeé SeSs
community and they are not as bad as you think they might be.

Did you think they would be less good?

LSEFKE L2 g a@zMNB®OF @2dzd AG G FANROGOD L R2
before that lecture and it really opened my eyes.
hy: 0KFdQa AyiSNBadAy3Io ¢KFYyl ée2dzo

In the course evaluation you wrote that your level of knowledge, understanding
awareness of fair trade has changed from 3 to 4. Which aspects of the course do yo
have influenced your learning in this area? Can you suggest other ways of dev
learning in this area?

FaAO0rffeX LOQR KSI NR 2KkhowErdythinghbduNd: RS (G KS
h1 a2 6KIFIG {1AYR 2F GKAy3ax e&2dz2@S N
biscuits?

| think it was the biscuits and the chocolate, and the game as well and the resources that you
used in the lecture like the video. That really helped me understand because it was from the
FIENYSNRDa LRAYG 2F OASHOP

Did you think there was the right balance between that kind of information from the
and the experiential game?

Yes | thought that lecture was specifically really, really good.
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Would you change anything?

L R2y Qi GKAY]l L g2dzZ RO

| was a bit worried about how much of the video to show.

Oh no ¢ it captured the whole life story of that guy (participant is referring to the farmer)

Is there anything else that you remember dgrithe course that has increased yd
knowledge, understanding and awareness?

It linked well with the overall activities that we were doing throughout the course like it
linked with the fruit kebabs as well so it was a food technology module and there was always
a need to mention fair trade.

OK, what about in school? Did you mention fair trade with the children?

| had quite a difficult group so | found it quite difficult to run that and the organic thing.
Sure.

¢KS@ 6SNB 3IANBF G 0S Ohddihes tha dther@grbuais mAnggédSoNgeak
about it.

So when we had the discussion the following week when the other groups told us abou
of their ideas, did you find it useful to share what the others had done?

Yes, because not everybody did the same activities and tasks and it was a really good chance
to bounce off each other and share ideas.

OK, and did you have enough guidance for planning etc.?
Yes

Did you feel the school visit was useful?

Yes, | think all lecturers should do that.

Section B: Bfironmental issues

2 KId R2 @2dz dzy RSNRUGOFYR o6& GKS (SN)XY W2NE

Basically, not using chemicals and pesticides that might, according to scientists, accumulate
over time and because you damage your body and they prefer the natural way of growing
food.

Whol NB WY{iKSe QK

Consumers and farmers, | guess.
Do you mean consumers of organic products and farmers who farm in an organic way7

.Saz AYy GKFG ¢eFex AT GKSe gSNByQu G2 dz
and people prefer organic foods.

Do you prefer organic foods?

Yes.
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If it was the same price, would you buy organic food?

Yes, | would definitely buy organic.

2 KIG R2 @2dz dzzRSNREGFYR o6& GKS GSN)XY WNEB(
L 3JdzS&aa LI O1lF3IAy3I G2 R2 G6AGK F22RPD ngthe
course.

What about composting? Do you remember me doing any of that?

'YYYX fA1S FT22RK

.54z WESTO 20SND F22RO 2 KIFG KFLWSYSR
L GKAY]l &2dz YSYUA2ySR | 02YLl2ald o0AYy® L

L R2y Qi GKAY]l L YitRéEs takiKghitihom$  bdf cordpbsi bin§ani@fa
0KS aoOKz22fto0® 2 S R2Yy QO KIF@S 2yS Ay [ 2ftf

What do you remember about sustainable schools?
| was confused about that, with the paper work.

It is an area we will come back to in the sumrtegm. What could you do in school wi
organic foods?

In terms of teaching | will use resources, market research (what foods people prefer, watch
videos showing farmers and how they go about growing organic foods).

What would you do for practical activig@
LQY y20 &dz2NB Fo02dzi RSaA3dy FyR YI]1So
What about fruit kebabs?

One group could make it with organic and one with non-organic and do taste testing, linking
with Maths and ICT.

What about composting?
Make a bin for the classroom and one for the school garden.

In the course evaluation you wrote that your level of knowledge, understanding
awareness of environmental issues has changed from 3 to 4.

Which aspects of the course do you think have influenced your learning in this area? (
suggest othewvays of developing learning in this area?

5AR S R2 LI O1F3IAy3IAI LQY y2i &dz2NBK
| provided organic materials as a choice.
Oh yeah.

Some people were able to discuss this in safida@l participant had a very challenging group
so she was not able to develop the activity as much as some of the other groups. A
discussion followed about this as a valuable learning experience for her).
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Appendix E

Data from participantso6é portfoli

Table 1. Reflections on learning following activities/discussions with a focus on
sustainability and eco-footprints of food products

Participant " Reflections on learning

A2 WL GKAY]l Fto2dzi ¢KIFG STFSOG OSNII A
course comment).

B2 Wira | GSFOKSNJ L FSSf L KIFE@S | NP
ddzadlrAylroAtAGe Ay Y& OflaaNeR2Yo®

will encourage children to take responsibility and start thinking more about the
world. After carrying out my own research and taking part in different activities,
it is clear to me the importance of sustainability and eco-F 2 2 ( LINR y U &

c2 W[ 2 2 1 A Y 3-fobtgrint &f K BndeS E9gAwas really interesting. It certainly
made me more aware about the impact of the production of a single product
KFa 2y (GKS SY@ANRYYSYyilioQ

D2 WL KIFI@S NBIFfA&ASR LISNam2ylFffteée GKIFG
before this lecture the effects the foods | eat have on the environment. | think |
will be more self- conscious about the products | buy and where they have been
Y RS®Q

E2 W, STF2NBE GKAa fSOGdNBE L KIFIR | 3I22R
not realise the extent of the eco-footprint products have, in particular, the
Kindered 3 ® Q

F2 WL RAR y23G NBIfA&S G2 -FRRMNILINSRB/GSHI

12 CtKS adSaaArzy 2y adzZadGlrAylroAtAGe WNB
on the environment and as a future teacher the responsibility we have to teach
GKAAa (2 OKAf RNBYy®Q

12 WL GKAY]l @GSIFOKAy3I OKAfRNBY | 02dzi
LINE0SOG YR £SIENY FNRBY (KS Sy @dANER

K2 YhyS StSYSyi 2T GKAa fSaazy L Kl
LINE RdzOG Ay G2 AGa RA Fprotebsds shdy go®hRogh,Jthy
amount of transporting, waste and the number of different countries that are
AYy@2t OSRDQ
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Participant " Reflections on learning

L2

WLi KFra NBFfte YFERS YS KAyl lFoz2oc
how they get to places around the world, and it has made me stop and think
when buying products like a Kinder egg. The eco-footprint activity really shows
them (children)the impact certain products have and how it is important to
think globally when looking at sustainability as well as what they do at school,
home and in their community. If children can learn about the issues now and
learn the effects these things have on the world, as well as looking at ways we

can reduce these effects, as they grow up and begin to make their own choices
GKSe ¢gAff 0S Y2NB 46l NS 2F GUKS AY

M2

WeKS YAYRSNI S33 | OGA@GAGE YIRS YS

product and just how far some of these are imported. The eco-footprint
created by importing these ingredients is quite worrying, but then by
purchasing these we are helping to create work and putting money into less

developed countries. There are both positive and negative views to this and
020K LR2Ayida ySSR (2 0S 0O2yaAiRSNBR

N2

Y¢ K Sfoofpfing of society today put me into reality of how | can help the
SYGANRYYSyYy({ YeaStFX 08 R 2id tficdrealisdbtidn
F62dzi 6KSNB GKAy3a LINPRdzOSR I O dzl

02

WLG ¢la AyiSNBadAay3a (2 asSS 2dzad
different forms of transportation are needed. It again highlights the positives of
supporting the British ¥ | N S NJP Q

P2

WeKS YAYRSNI S33 +rOlAGAGe KFa Of Sl
sustainability. When participating in the activity it was interesting to discover
the numerous stages within production to manufacture small products
therefore becoming more aware as a teacher the actual environmental effect

6SY Fa Kdzy¥lyaszs KI@S 2y (GKS Sy gAiNR

R2

(The ecdootprint activity) WY RS YS [ g NS 2F K29¢
6d2 OFy KF@GS Ly AYLIOG 2y GKS shaw
I 62dzi ®Q
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Appendix F

Data from participantso6é portfoli

Table 1: Reflections on learning following activities/discussions about Fair-trade

Participant " Reflections on learning

A2

W[ SEFNYAY3 | 062dzi T2 Ny SINNE RENIgY &X | €
detail was fascinating. | think my decisions have changed because | have more
1y26ftSR3AS I o2dzi X FFANI GNXRSd L 7
LI AR O2YLI NBR (G2 GKS &adzLJSNX I NJ Sido

B2

We KS Cl A NJ hé@sNdhaRSme Hdcoi& a real supporter of the
2NBI YAAlL GA2Yy X | @SNE Syt A3aKGSyAy3
322R 3t 26t OAGAT SyT GKABNIKREQ YLIR
wish to support those in the third world who struggle to gain the benefits of
GKSANI 62N X GKAAa LINROS&aa KlFa YIRS
GKIFEG NBIFazyaoQ

Cc2

Wel1AYy3 LINL Ay GKS OK202tlGS 3AlY
but | thought it was a very effective way of experiencing what it is like to be in
2U0KSNI LIS2L) SQa aK2Sa FT2NJ I gKAf SO
is sold and what problems the different people involved have to face. Looking

at the packaging of fair trade products was very informative and reading the
ai2NASE 2F GKS LIS2LX S 6K2 YIRS (K

D2

WLG KIFIa 0SSy @OSNEB AydiSNBadAaAy3a G2
G2 AYRSLISYRSYy(d FTIFINXYSNEX L RAR yz2i
andthatfl ANJ GNI} RS YI{1Sa | 6A3 RAFTFSN
think about helping people in the farming industry by buying fair-trade
LINE RdzOG & ®Q

E2

WL KIF@S fSENYydaG + 24 Fo2dzi AYLI O
made it. | realised that through the course fair trade had become more
AYLRNIFYG 2 YS®Q

F2

WL KF@S tSFENYydG | 204G | gfgirdzade)prédécts dany’
KF@gS 2y GKS LIS2LX S GKIFIG YIS AdoQ

G2

WL f SI Ny G -tradleddes andsh&witiaffedsithe gldbal community. |
think the game helps children understand trade and how fair trade affects
FIENYSNE Ay GKS RS@OSt2LAY3a 62NI ROPQ

Wgained so much from it as | can now see the real importance of fair-trade for
GKSasS LIS2LX SoQ
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Participant " Reflections on learning

J2

Y2 KSyYy NB &SI NXaKds yf Bir trade 2felnid out IKtSof information
| was unclear about before and it has changed my views about buying fair trade
LINR RdzOG 4 ©Q

K2

On the biscuitoleplay, WL G ¢+ a 2yt & (GKNRdJzZZK R}
how consumers can influencS LINR RdzOS NE ® Q

L2

WL T2 dzy R (Fairkr&de DVDR&IR informative. It actually made me
consider buying more fair-trade products as | could see how these workers are
supported by, and rely on, fair trading and the effects it has on their
O2YYdzyAl e dQ

M2

WLT OKAf RNBY f SI NY (Fhidtraddfiom s yodngz§eitherd
there is more chance of change. More awareness needs to be created a(\ound
GKAa YR L ¢gAff OSNIFAYyfe 06S SELIX

N2

W2 KSY Syl dzA NRAd¢ Bir trhdg sugbortddddy [inevar 4ised how
YIye F22Ra ¢SNB &adzZlJL2 NI SRX {KNER dz3

02

WL Sye2eéSR R2Ay3 (GKS g2N] FyR LIS
really important that people, and children, are informed on all the factors of
trade so that we, as consumers, know all the facts when we make our
LJIZNO K| 8 Sa »Q

P2

WCNRY Of2asSteée addzRéeAy3da (GKS 3IFt206l
undertaking my independent investigation concerning the Fair Trade banana, |
Y2 6 X Kdre@t& antl more informed understanding. | was amazed at the

complexity of issues surrounding the production of a single fruit (banana) that |
SId 2y | NB3IdzZA I NI 6oFara |yR &dzaSl

R2

WL FSStf GKIFG L KI @ %d stronger NeBlihglkdviNds ity
0N} RSo L y26 YIS I O2yalOArz2dza ST¥
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Appendix G

Data from participantso6é portfoli

Table 1. Some reflections on learning about considerations made when making decisions
about which foods to purchase

Participant " Reflections on learning

A2 WL FSSt GKFG dF1Ay3a LINILG Ay GKAA
gl NBE 2F GKS AYLI OG 2F Y& RSOAaA?Z2
my informed decisions and compare them to the ones | chose before the

course as it shows a difference in what | would choose. | feel the difference is

due to the fact that | am now more informed on issues relating to food such as

fair trade, quality, organic and free-NJ Yy 3 S ® Q

B2 WIFGSNI YFETAY3T | 4SO02yR AYyTF2NNX¥SR |
OKIy3aSRo® L GKAY]l] GKA&a A& RdzS (2
Global citizenship and Fair trade. | now definitely rethink when | pick products
upAy GKS adzLISNX I NJ SioQ

D2 WLF LIS2LX S (221 GKS GAYS G2 YIS
GKSYy (KS ¢62NIR ¢2dZ R 05S02YS | Y2N

F2 WL y2¢ FSSt L OFy YIF{1S F Y2NB AyT

12 WySe RA&aOdzaaizya OFy 06S KStR Ay |

consequences of informed decisions. | am aware of the fine line between
AYF2NYAYI YR RAOGFGAYIDQ

K2 WDAGAY3I OKAfRNBY Fftf (GKS Ay T2 NHNdnd
rather than just telling them what to do. It is about giving them a choice for
GKSANI RSOAaAz2ya yR (KS 0O02yaSldsSy
L2 Wh2g L Y Y2NB I g NB (R tradelrs thSeffeitok.
0 dz& A y 3 Fdllewdhy theDEo-footprint activity, Wb 26 L FSS¢
0dz8Ay3a . NARUGAAK LINPRdzOS FyR f221AY

M2 W{K2¢gad K26 AYRADGARdAzZ £t & OFy O2yidNR
N2 At the beginning of the cours&/¢ KS G a1 2y Ay TF2N
realise just how many decisions | make on a daily basis when buying and eating
food. Most of the decisions | make are sub-conscious as | do not even realise |
YI1S GKSY ¢gKSy &aStSOdGAy3a I F22R LI
02 WLG Aa GAlGFf GKFEG OKAf RNBY &aKa2dz
producers and the environment. Children are the future and for change to
KFLIISY OKAfRNBY KI@S (G2 0SS AyT2NXY
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Participant Reflections on learning

P2

WeKAY1AY3 | 02dzi { fySeciFidn @her2 iNdhasidgha KoGuK
product was a useful activity affecting my learning greatly. | became aware of
ySé AdadzSa GKIFG RSGSNNAYS (K Sevaude
the choices | make as an individual. The completion of this task (considering
what informs decisions)as improved my learning of how to make a positive
impact to the world around me as through making small changes to my thought

LINEOSaasSa AU oAttt S@Syiddzrtfteée o0SyS

R2

Wh @S NJratiok 8f th&dwrse, | feel the factors behind my own informed
decisions have strengthened deeply. When shopping | pay more attention to
GKSNE (GKS LINRBRdzO0G KIFa 02YS FTNRYO®Q
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