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Abstract 

 
Creativity and creative thinking are considered important skills 
for early childhood education [ECE] teacher-candidates to have 
because they are expected to cultivate those skills of their own 
students in future. One of the undergraduate courses at the 
university is the society-service course, which provides teacher-
candidates an opportunity to use their creativity and creative 
thinking skills. In the current research, I look at how a society-
service project entitled “Do you want to be a child for one 
day?” could be improved to better meet instructional 
objectives and benefit society. A group of ECE teacher-
candidates organized a one-day-long festival in the campus. 
They aimed to bring university-students and children together, 
to get university-students to feel like a child for one day and to 
create stronger bonds between the university and society in 
general. In the festival preschoolers and university-students 
had a chance to work together at art, science, math and drama 
tables and to dance together. The research utilized the living 
theory methodology for data collection and analysis. Teacher-
candidates answered a survey, which focuses specifically on the 
perspectives of teacher-candidates on improving this project 
for the future. Based on the results, as the professor of the 
course, I also made suggestions.  
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a) Living the Living Theory at the University 

1. My Action Research  

 The concept of action research comes together with the concept of “teacher” most 
of the time, particularly for elementary and secondary/high-school teachers but not usually 
university professors. I believe that living theory is for everyone whose work is to teach 
people. Just like an elementary school teacher, a university professor might think hard about 
how to improve what s/he is doing (Gjotterud, 2009) and ask the question, “How can I 
improve my practice?” (Whitehead, 1989). As a teacher educator, I think I can improve my 
practice at the university and contribute to the education of future teachers. One of the 
issues discussed among teacher educators is improving creativity of undergraduate students 
(Bradley, 2007). For example, Bradley says that many professors do not expose their 
students much to discovery, innovation, and creativity in Ireland, and he believes that 
exploration, creativity and action belong at the core of the undergraduate experience and a 
coherent institutional mission of universities is essential to achieving that. In my case, I am 
thinking about how to improve my society-service course and how to further improve my 
students’ creative society-service projects, which has a value of getting university-students 
and preschool children together and helping students to feel like a child for one day. In 
short, I focus on the following question: “How do I improve what I am doing in my society-
service course at the university?” 

 

2.  Looking through the Prism of Living Theory 

 First it is essential to understand what living theory is: “A living theory is an 
explanation produced by an individual for their educational influence in their own learning, 
in the learning of others and in the learning of the social formation in which they live and 
work” (Whitehead, 2009, p. 104). I understand that living theory helps us look at ourselves 
through our own glasses instead of somebody else’s. It tells us to interpret our own context 
and explain our learning accordingly. Accordingly, there will be as many living educational 
theories as there are people conducting them.  Bassey (2001) clarifies this as follows:  

…the educational researcher, in common with other social scientists, has the problem that 
there are many variables and usually little data. In consequence scientific generalisations 
cannot be made, nor usually probabilistic generalisations. The teacher may give what 
appears to be the same lesson in exactly the same way in a second classroom, but the 
outcome of the second lesson may be quite different because some un-noted variables of 
the setting, or the class, or individuals within the class, are sufficiently different to affect the 
outcomes. The option of repeating the lesson in a number of other classrooms and giving a 
probabilistic generalisation, is not usually possible. (pp. 6-7). 

That points out the existence of multiple realities and multiple living theories in the 
field of education. What is shared by the educational researchers is the value of improving 
something.   
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 I believe that “The realities of teaching are multiple” (Greene, 1978, p. 23). Myrdal 
(1944) states, “compared with members of other nations of Western civilization, the 
ordinary American is a rationalistic being,” and “even romanticism, transcendentalism, and 
mysticism tend to be, in the American culture, rational, pragmatic and optimistic” (Lemert, 
1993, p. 246). This argument points out the importance of cultural differences, multiple 
truths, interpretations, and expressions in which every individual can accomplish their own 
goals and find his/her own way of understanding life. Myrdal also indicates how people 
started to measure everything from intelligence to personality based on rationalism and 
impose upon people that this is the “truth.” It strikes me again that I have lived without 
questioning, just accepting whatever was given to me as a “truth.” Whitehead (2009) 
provides a solution for this problem:  

It may be, that by clearly distinguishing what counts as education research from educational 
research, in terms of new living standards of judgment then valid forms of educational 
knowledge and educational theory could be legitimated in the Academy. (p. 105) 

 We can open new doors for ourselves. A theory does not tell us what to do but we 
can tell our own theories. That’s the magic of living theory. We have a chance to live our 
own theory, which can explain our own experiences truly. Instead of being exposed to 
external theories and trying to solve problems with those dead theories, we can look at our 
own context, make meanings and work to make our own life better. As Laidlaw (2010) 
states: 

Living theory is home-grown, not having rules made up in advance, but a working out of 
one’s best form of life. Only you can write this story. No one else knows what you know. 
That’s why I care very much about getting this into the public arena. It’s new knowledge and 
theory, because it’s yours. (M. Laidlaw, July 2010, personal communication).  

Again, Whitehead (2009) explains this with educational theory very clearly: 

Educational research is distinguished as the creation and legitimation of valid forms of 
educational theory and knowledge that can explain the educational influences of individuals 
in their own learning, in the learning of others and in the learning of the social formations in 
which we live and work’ (p. 105).  

In relation to this, I remember what Maxine Greene (1978) indicates that we build up 
meanings and then we live those meanings. In this sense, creativity comes into life. When 
we do not follow a way which is prescribed by somebody else but live our own way, we can 
make use of our creativity. Accordingly, this research-study aims to give insight into practices 
in the society-service course in two ways: First, by examining one of the projects created by 
a group of teacher-candidates, entitled “Do you want to be a child for one day?” and second 
by getting early childhood education [ECE] teacher-candidates’ perspectives on how to 
improve it. There is a lack of research on this new society-service course at Turkish 
universities, and this research might contribute to the improvement of this course by helping 
educators think of new ways to accomplish the course objectives. As stated by Gjotterud 
(2009), “We create our own living educational theories, in the hope that it may act as a 
contribution to educational epistemologies” (p. 77), and also, I would imagine, in order to 
improve something practical in the world. 
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b) Creativity and ECE Teacher-candidates  

 Creativity and creative thinking are considered two of the most important skills for 
ECE teacher-candidates to have because they are expected to cultivate creativity and 
creative thinking skills in their future students (Jeffrey, & Craft, 2004). Prentice (2000) states 
the importance of creativity in early childhood education:  

Two constituencies, educators of young children and arts educators, have argued strongly 
and consistently for a proper recognition of the value of creativity in education. It is regarded 
by many as potentially the most powerful means through which all children have an 
opportunity “to open the gate of a better world.” It is central to cherished beliefs about 
childhood and experiential learning that embody many of the ideas explored by influential 
thinkers such as Froebel, Pestalozzi, Dewey and Bruner. (p. 146) 

Wince-Smith (2006) states, “And as the process of innovation itself evolves and 
demands new skills, our colleges and universities must rise to the task of fostering creativity 
among students, faculty, and the broader community” (p. 12). Parallel to this mission of 
universities, one of the undergraduate courses at a Turkish university is the society-service 
course, which provides teacher-candidates an opportunity to use their creativity and 
creative thinking skills. ECE teacher-candidates in Turkey are required to take a society-
service course at university and create a project that contributes to society in some way. 
Uszynska (1998) also cautions us about teachers’ adequateness in terms of creativity:   

A pre-school teacher may not only stimulate the child’s creative potential but also hamper, if 
not even impede it. It depends on whether he is conscious of and can recognise the range of 
influence of given factors, and moreover, if he can assess individually the development 
degree of every child’s creative potential (p. 141).  

The society-service course is one of the courses that gives ECE teacher-candidates a 
chance to improve their creativity and put it into action. I am thinking about how to improve 
my course so that, under the supervision of their professors and friends, ECE teacher-
candidates can evaluate their creative projects and create better projects in the future. 
Within this evaluation, Kemple’s and Nissenberg’s (2000) exemplification of the creativity 
criteria, which are established by Guilford (1957) and Jackson and Messick (1965), can help 
us. In short, the idea is that, “to be considered creative, a behavior should fit four 
fundamental criteria: originality, relevance, fluency, and flexibility” (p. 67).  Originality refers 
to a creative behavior which has a low probability of occurrence; relevance refers a creative 
behavior which is relevant to the goals of the person who produced it; fluency refers to a 
creative behavior which is fluent, in other words, the child can easily generate one idea after 
another; flexibility refers to a creative behavior which engages non-traditional approaches to 
problem-solving (Kemple and Nissenberg, 2000, p. 68).   

 It is essential for me to say that living theory helps me in this research in two ways: It 
helps me with my inquiry into how to improve what I am doing in my society-service class, 
and it helps me with the socially-constructed notion of creativity, since the living theory 
comes from our own lives and goes hand in hand with creativity in this sense. Faulkner, 
Coates, Craft, and Duffy (2006) state:  
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Firstly, that culture and creativity should be regarded as socially constructed, dynamic 
dimensions of children’s activities and socialization that emerge through interactions with 
other people and with the environment and, secondly, that there are important relationships 
between creative and cultural education that have significant implications for pedagogy and 
practice in the early years (p.191).  

As I question one of the creative projects of my students, my living theory gives me a chance 
to look into the socially-constructed nature of the creative projects. 

  

c) Improving the Society-Service Course 

 The society-service course is consisted of one hour of theory and two hours of 
practice per week. It lasts about 3 months. The students are required to create a project of 
their own and put it into action to contribute to society in some way. Although the aim of 
this newly-added course looks clear, many professors expressed their struggles and 
confusion concerning the application of it. Professors from different parts of Turkey even 
organized a seminar in Mersin in 2009 in order to discuss how to benefit students from this 
course and how to improve their own practices. This research focuses on how I tried to 
improve this newly-required course by focusing on one of the project’s teacher-candidates 
conducted in the society-service class. More specifically I aimed to examine teacher-
candidates’ perspectives on creative educational practices in the society-service course by 
examining the YC project: “Do you want to be a child for one-day?”  

 

d) YC [You & Child] project: Do you want to be a child for one-
day? 

1.  Getting preschoolers and university-students together 

 The project entitled “Do you want to be a child for one day?” was created by a group 
of ECE teacher-candidates as a requirement of the society-service course. They planned the 
whole project in one semester and organized a one-day-long festival on campus. They 
prepared art, science, math and drama tables and activities (e.g., doing experiments, 
painting thread, coloring face, playing guitar, singing, and dancing together) for preschoolers 
and university-students to work on. For example, preschoolers obtained information on 
effects of colored food on human health and made observation on how artificial food 
coloring of candies is resolved in water (see Figure 1). Children, who made observation, 
expressed their thoughts, such as: “Lyk! Is this what I am eating?” “I love candies. Is my 
inside pink now?” “Why do people make candies dirty? I will wash my candy before eating it 
next time.”  

Figure 2 displays the creative drama activity which was conducted by university-
students on Environmental Pollution to help preschoolers understand the importance of 
keeping our environment clean. Another example, as seen in Figure 3, preschoolers blow 
into different shaped materials to make shaped bubbles at one of the science tables. 
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University-students and children looked as if they were enjoying their time while trying to 
make shaped-bubbles by using different shaped-materials.   

  

 

Figure 1.  Feel like a child: Observing resolution of food coloring in colored candies. 

  

 

Figure 2.  Act on Environmental Pollution! (Creative Drama) 
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Figure 3.  University-students do not only help preschoolers make shaped-bubbles 
using different materials, but also do bubbles by themselves like a child. 

 

Teacher-candidates invited three different private preschool classes from the city. 
They aimed to bring university-students and children together, to get university-students to 
feel like a child for one day and to create stronger bonds between the university and the 
society in general through their creative, educative, and fun activities (see Figures 4, 5, and 
6).  

 

 

Figure 4.  University-students are waiting to see what those creative preschoolers are 
going to paint. 
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Figure 5.  University-students and preschoolers look as if they are all enjoying their time 
while working together on thread painting. 

 

 

Figure 6.  University-students and preschoolers are working on the shaped-bubbles 
experiment and a YC project creator holding a notebook is writing anecdotes on reflections 

of participants at the festival. 

 

The YC project creators aimed at getting university-students to feel like a child for 
one day (see Figures 7-10). The organising community took all the responsibility of 
organizing the event, and other university-students took the opportunity to feel like a child 
in a way that incurred no responsibilities but consisted merely of “playing together with 
children.” University-students worked with children on Art, Science, Math and Drama tables 
(e.g. they blew bubbles, played with the puppets they made with children, drew and colored 
pictures, told stories about saving the environment from pollution), colored their faces, 
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played ball, pretended to be pirates, played guitar, sang songs and danced together without 
being worried about courses, examinations, grades, or other academic responsibilities. That 
was how they felt like children. The preschoolers sat in a circle to rest and eat some snacks, 
played with the clown, sang songs with the university-students and enjoyed guitar-playing 
by a group of university-students as well.  

 

 

Figure 7.  Pretending to be pirates 

 

 

Figure 8.  Make your best move! 
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Figure 9.  Children listen to children’s songs and the guitar is played by a group of 
university-students while resting and eating snacks. 

 

 

 

Figure 10.  Playing and singing with the clown while resting. 
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 All university-students were welcome to work on the project they had chosen 
together with the preschoolers. I hoped that preschoolers and university-students would 
gain enjoyment and an understanding of each other. This is important because love feeds 
education in my opinion. The underlying dynamic in this togetherness during the festival can 
be understood as constituting an affection for children, feeling the artlessness of a child’s 
play, being part of a community and more importantly, in the buzz-words of the current 
education system: feeling the community of learning. The following excerpt from the 
anecdotes emphasizes this point:  

We are far away from the city and our homes. I live in the dormitory here and go to classes. I 
rarely find a chance to go to the city and contact people other than my classmates. I liked 
working with little kids here. While I was showing them how to do it [pointing bubbles], I 
enjoyed making it by myself [smiling]. I felt like a child! (A university-student).  

The YC project creators were successful in bringing university-students and children 
together and getting the students to feel like a child during the event. They successfully 
contributed to creating stronger bonds between the university and the society in general. 

 

2. Negotiated Survey: Developing descriptive phrases based on our 
reflections, video-tapes, pictures, anecdotes 

 The current study was conducted at a university in Turkey. The research utilized the 
living theory methodology for data collection and data analysis. Whitehead (2009) says: “A 
living theory methodology explains how the enquiry was carried out in the generation of a 
living theory” (p. 107). I believed that the perspectives of teacher-candidates from different 
grades would help me understand how to improve what we were doing.  

A group of us, including myself, the YC project creators, and one of my colleagues 
(who participated in, and observed, outdoor activities) had a meeting and discussed what 
we had done and what could be done the following year. The mode of discussion was 
exploratory and the report of the interview was descriptive, showing our insights from our 
experiences and consciousness (Yihong, 2002). During the discussion we used the video-
tapes, pictures, and anecdotes taken by YC project creators to create survey questions.  

After this negotiated process, based on collected-data and the insights gained during 
the discussion, we wrote down what we inquired about and created a survey, which includes 
a list of descriptive phrases, like, “This festival made me happy;” “I did what I can to get 
university-students to feel like a child;” “The project creators could make the objectives of 
each activity table more clear;” “This festival should continue longer hours.” 

All ECE teacher-candidates were asked to answer the survey, which focuses 
specifically on ECE teachers candidates’ perspectives on how to improve this project for the 
future. Candidates answered a 5 point Likert type of scale by checking one of them: totally 
agree; agree; not sure; disagree; totally disagree (see Appendix). Teacher-candidates, who 
participated in the survey, consisted of 29 first-year, 24 second-year, and 15 third-year 
undergraduate students in the department of early childhood education. Again, at the end 
of the survey, they were asked if they wanted to add something to the survey so that the 
survey, which was created through a negotiated process, discussions, and brain-storming 
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together, was still open to new thoughts. It is essential to stress here that our survey was 
not simply a linguistic list, but our summary of what we experienced there with the 
university-students and preschool children. Since each descriptive phrase was born out of 
our feelings and experiences, it carries our value system. 

 

3.  Teacher-candidates developing their competency through action 
research: Their reflections on the YC project 

 First I wondered if perspectives of teacher-candidates differed based on their 
education year, so I decided to compare answers of 1st year, 2nd year and 3rd year teacher-
candidates. I wanted to make a fuzzy generalization just for my group of students here. I felt 
that the class they belonged to might matter since they were acting with the group solely 
based on what class they belonged to. Bassey (2001) states:  

I argued that there were no empirical generalisations of use to teachers. I have changed my 
mind. I have come to realise that while my former arguments stand in relation to scientific 
generalisation, it is possible to formulate the outcomes of empirical research as fuzzy 
generalisations, and these can be useful to both practitioners and to policy-makers in 
education and probably in other fields of social research. In a nutshell the distinction is that 
the scientific generalisation is expressed in the form: particular events do lead to particular 
consequences; while the fuzzy generalisation is expressed in the form: particular events may 
lead to particular consequences. (pp. 5-6).  

In my study, I did not mean to make generalizations for the whole world. However, I 
wanted to make fuzzy generalizations for my students in order to find out what I really need 
to change in the projects in the future and how to improve my lessons. I thought that my 
student might have different reactions to this festival. I had some reasons for this. My 
students seemed to like ownership of an event and the festival was organized by 3rd year 
students although everybody from different class-levels was welcome. As a result, I wanted 
to see if they were experiencing similar perspectives or not.  

 

Table 1.  Question 11: One-way ANOVA. 

Question 11 Sum of Squares df Mean Square F Sig. 

Between Groups 27.253 2 13.626 31.669 .000 

Within Groups 27.968 65 .430     

Total 55.221 67       

 

Except for one survey question (Q. 11), there is no significant difference among the 
teacher-candidates’ perspectives as to their year of study at the university. Results from a 
one-way ANOVA show that there was a significant difference in participants’ perspective 

scores on question 11 with F(2,65) = 31.67, p = .00.01, suggesting that first-year, second-
year, and third-year teacher-candidates perspectives on “children actively participated in the 
activity stations,” significantly differ from each other (see Table 1). In Table 2, the means 
show that first-year teacher-candidates “totally agree,” second-year teacher-candidates are 
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“not sure,” and third-year teacher-candidates agree that children actively participated in the 
activity stations.  

 

Table 2.  Means of scores of 1st year, 2nd year, and 3rd year teacher-candidates’ 
perspectives on Question11: “Children actively participated in the activity 
stations.” 

 

Question 11 Education Year Mean N Std. Deviation 

 1.year 4.4138 29 .68229 

 2.year 3.0000 24 .00000 

 3.year 4.0667 15 1.03280 

 Total 3.8382 68 .90785 

 

 Secondly, I was wondering about ECE teacher-candidates’ perspectives related to the 
YC project. Figure 16 presents the answers of teacher-candidates (1-Totally Disagree; 2-
Disagree; 3-Not sure; 4-Agree; 5-Totally Agree) to each descriptive phrase in the sur. Here I 
want to discuss their answers in terms of the phrases from they were totally agreed on to 
totally disagreed.  

The results of the survey showed that ECE teacher-candidates totally agree that this 
project made them very happy (Q. 1), and that making other people happy made them 
happy (Q. 2). They also strongly think that this activity should continue for more hours or 
more days (Q. 5) and should be repeated every year (Q. 14). They strongly believe that 
organizing this activity outdoors made a positive impact on people (Q. 18) and made 
stronger bonds between preschoolers and university-students (Q. 12). The following excerpt 
from the survey with one of ECE teacher-candidates emphasizes this point:  

I participated in almost all table activities and interacted with many of the children. I enjoyed 
my time over there so much. I want this kind of events at the campus more frequently. It is 
very enjoyable to teach little kids while doing something myself too. I also want to see kids 
from public schools not only private schools, because kids in public schools might not see 
these kinds of well-planned activities in their schools but kids in private schools might see 
more often. 

Another ECE teacher candidate stated: 

I think students from other departments understood what ECE teachers do in preschools. 
Since preschool education is just getting become compulsory in some cities, many people do 
not know much about preschool education. This event might help them understand how 
important job we are doing in preschools.   

Moreover, one ECE candidate stated: “It was nice to interact with little kids during 
class time. I relaxed and had good time before the exams.” The data from different sources 
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(e.g., photos, survey, anecdotes) shows that the event had a positive impact on many ECE 
teacher-candidates.   

 

 

Figure 12.  Preschoolers listening to an ECE teacher candidate telling them what 
this table aims to achieve. 

 

 ECE teacher-candidates agreed that they tried to get other students to feel like a 
child (Q. 4) and university-students and preschoolers were sticking together (Q. 3). They 
stated that they communicated with students from other grades (Q. 7) and other 
departments (Q. 8) and students from other department understood their mission and 
vision in early childhood education (Q. 9). They think that university-students paid attention 
to preschoolers more than they do in daily life (Q. 13). They also think that this activity 
taught them a lot about their future job-early childhood education (Q. 6). One the teacher-
candidates stated: “The event was a good advertisement for our future job, early childhood 
education. Students from engineering, arts, science everybody was there.” Another 
candidate stated: “Students hesitated first before participating in the activities. I tried to 
explain them what we were doing there. Then they started joining us and helping kids at 
tables. I saw a few of them laughing and playing with each other. They even forget that they 
were adults but played like kids.” 

Moreover, the teacher-candidates agreed that experiments and activities, which 
were done on project tables, were educational for preschoolers (Q. 15) and these activities 
supported preschoolers’ creativity (Q. 20), but they could do more in this activity (Q. 16). 
They stated, for example, that the project-creators could start planning this activity at the 
beginning of the semester and cooperate more with other grades in the early-childhood 
education-department (Q. 17). In addition the project creators could make the objectives of 
each activity table more clear (Q. 22). Lastly, they agreed that it was a very effective project 
in the society-service course (Q. 23) and that they contributed to society by participating in 
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this activity (Q. 24). One of the excerpts from the anecdotes indicates what an ECE teacher 
candidate stated:  

The tables were educative for kids. However, the aims of each table were not clear enough 
to students from other departments. For example, at first nobody wanted to work at the 
Threads table. After my friends explained, everybody started to visit our table too. Next time, 
we should hang a piece of paper with the objectives of our activities and “how to do it” 
written on it so that people can understand more easily.  

 

 

Figure 13. Preschoolers looked as if they were enjoying activities. 

 

 

Figure 14.  A competition among university-students and preschoolers: An ECE teacher 
candidate carrying an egg with a little spoon. 
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Figure 15.  Music is a common language at any age: ECE teacher-candidates playing 
guitar during the festival. 

  

ECE teacher-candidates also stated that they are not sure if students from other 
departments actively participated in this activity (Q. 10). One ECE teacher candidate stated, 
“some of the students from other departments participated in our activities but some 
preferred to watch only.” ECE teacher-candidates did not really think that ECE teacher-
candidates should ask other departments’ help in organizing this activity (Q. 19), they felt 
they can organize the event b themselves. They also did not really believe that there was 
chaos, but rather felt the project was organized well (Q. 21). They were also satisfied with 
the inclusionality of preschools (Q. 25), but they strongly believed that we could invite 
children from other institutions like public preschools and orphanages (Q. 26) not just 
private preschools. One of the candidates stated: “I would like to see children from 
orphanages. They might not have any opportunity in this small city to engage with such kind 
of activities but they deserve this event. They want to have fun, too, I believe.” Another 
candidate stated: “I would like to help if you plan to organize next year’s festival in my 
village. I believe people in my village would like to meet university-students and will bring 
their kids to the event happily.” 

Lastly, as seen in Figure 16, there are some ECE teacher-candidates who were not 
satisfied with some aspects of the festival. Although they were less in number, I would like 
to state the perspectives of ECE teacher-candidates who think differently than their group 
since it is important to put both confirmatory and contradictory information in qualitative 
studies in terms of the reliability issues. This contradictory information is as follows.  
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Figure 16.  YC Boxplot: Teacher-candidates’ Answers to Survey Questions. 

 

Out of ECE teacher-candidates, number 29 disagreed with the phrases, “This activity 
taught me a lot about my future job, early childhood education,” and “We communicated 
with students from other grades.” Number 28 disagreed with the phrase, “This activity 
should continue longer.” Number ten disagreed with the phrases, “We communicated with 
students from other grades,” and “We communicated with students from other 
departments.” Number 27 entirely disagreed with the phrase, “Students from other faculties 
actively participated in our activity.” Number five disagreed with the phrase, “University-
students pay attention to preschoolers more they do in daily life.” Number 50 disagreed 
with the phrase, “Experiments and activities, which were done on project tables, were 
educational for preschoolers.” Number 30 disagreed with the phrase, “We could start 
planning this activity at the beginning of this semester.” Number 68 disagreed with the 
phrase, “These activities supported preschoolers’ creativity.” Number 41 entirely disagreed 
with the phrase, “The objectives of each activity table could be clearer.” Number 16 
disagreed with the phrase, “I felt that I contributed society by participating in this activity.” 
As it is essential in qualitative studies, I wanted to accomplish the fairness-criteria about the 
authenticity of the research, which is defined as ensuring that, “all voices in the inquiry 
effort had a chance to be represented in any texts and to have their stories treated fairly and 
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with balance” (Lincoln & Guba, 2003, p. 278) by stating those contradictory ideas made by 
some of the ECE teacher-candidates.   

 

4. Last Insights for the Society-Service Course YC Project 

 I want to say that YC-project creators were successful in terms of creating a society-
service project. The project satisfied all of the four criteria for being creative, which are 
stated at the beginning of this paper, namely being original, being relevant, being fluent, and 
being flexible.  

1) It was not a typical society-service project (selling a product to raise money for the 
poor could be given as an example for a typical one) but original, because the idea of 
connecting university-students with preschoolers through creative activities was 
original to this newly added society-service course in Turkey.  

2) The YC project was also relevant because the aim of ECE teacher-candidates, to 
connect university-students and preschoolers, and the aim of the course, to 
contribute to society in some way, were accomplished successfully.  

3) The YC project was also fluent because its creators could easily generate one idea 
after another in the process of planning the project and in the process of applying it.  

4) It was flexible enough to overcome unexpected problems and satisfy preschoolers 
with different interests.  

 The YC project was not only creative itself but encouraged preschoolers to use their 
own creativity. Similarly, Jeffrey and Craft (2004) believe that ECE teachers should not only 
support children’s creativity but also use their own creativity in teaching. They state: 

The NACCCE report … states clearly that “teaching for creativity involves teaching creatively” 
and notes that, “Young people’s creative abilities are most likely to be developed in an 
atmosphere in which the teacher’s creative abilities are properly engaged.” (p. 78).   

In the current action research, ECE teacher-candidates did not only produce a 
creative project using their own creativity, but also provided preschoolers with a chance to 
use their own creativity and work on innovative activities with university-students. Figure 17 
shows creative expression of a boy, who is my son. At the end of the festival the boy 
expressed himself by drawing a picture of many happy faces circled inside. 
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Figure 17.  My son says:  “All children made something joyful and I draw this happy 
human being because I became happy there. I do not remember why I draw the other things 
in the picture, but I loved the electricity toy so much over there. I want to play with it again.”  

 

 It is seen that ECE teacher-candidates had positive thoughts about the YC project in 
general and did not give negative feedback on any part of the project. Based on their 
perspectives, I would like to make some suggestions for the improvement of future projects:  

1) First of all, we could invite parents and preschoolers from other institutions, such as 
public preschools and orphanages as well.  

2) Secondly, this festival could be extended to cover more hours or last longer than one 
day.  

3) Thirdly, it could be conducted every year.  

4) Fourthly, we could also ask other students’ perspectives on how to improve our 
outdoor activities, rather than limiting the survey only to the department of early 
childhood education.  

5) Fifthly, we could educate students from other departments about child education 
and child development so that they would be more knowledgeable about how to 
approach children and how to be knit easily. They were eager to work with 
preschoolers on tables, but they were not exactly sure how to do it. For example, 
there was another project created by a different group of YC project creators named 
How to Communicate with Children Effectively. They organized a seminar on this 
topic and gave parents this seminar at a private elementary school. They received a 
lot of appreciation from parents of preschool and elementary school children. They 
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could also give such a seminar to university-students so that university-students 
would know how to communicate with children effectively. This would help students 
work more actively with preschoolers during the festival “Do you want to be a child 
for one day?” We could also explain the aim of each activity table to students more 
clearly so that they can participate in activities more actively.   

6) Finally, I could share the data and the results of this study with future society-service 
students to give them more insight into projects. They might be inspired by this 
project and create their own based on the suggestions of mine and the creators of 
this project. Whitehead (2009b), who is the pioneer of the living theory, believes: 
“Limitations in the expression of the meanings of these explanatory principles 
through words on pages of printed text are overcome from a perspective of 
inclusionality and in multi-media explanations that focus on the embodied 
knowledges of action researchers” (p. 85). I won’t include any URLs in this paper, but 
I will share the video-data, pictures and anecdotes collected by the YC project-creator 
with future students in the society-service course, so that they might learn from our 
experiences – both successes and failures – in order to create better projects in the 
future. I have created my own living educational theory, in the hope that it may act 
as a contribution to educational epistemologies in the society-service course at 
universities (Gjotterud, 2009).  
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Appdenix 
  

Survey which focuses specifically on ECE teachers candidates’ perspectives on 
how to improve the project for the future 
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